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CHAPTER I 
. 
THE PROBLEM WITH DATA AND PROCEDURES UTILIZED 
Education for the present day must concern itself 
with the ever-increasing process of human life which, in 
full tide, far overreaches the physical and material aspects 
of existence and embraces the spiritual and aesthetic values 
that contribute to life's enrichment. The preparation of 
the teacher includes more than the study of abilities, 
techniques, and skills. The curriculum that is not 
organized in terms of the purposes that it must serve 
limits the development of the learner in intellectual 
growth and creative thinking. To realize effectively the 
modern concept of education, the curriculum must increas-
ingly emphasize the resources and experiences that contri-
bute to the enrichment of human living. Kilpatrick 
suggests that, 
The more fully the school can be a place of living, 
with intent to develop abiding interests to enrich 
life, the more surely will it care for the enriching 
of life through the esthetic. The point here is that 
this possibility of esthetic enjoyment is not restricted, 
as the classical outlook has considered, to the beauties 
of nature and the fine arts, but extends to any and 
every worth-while interest pursued so wholeheartedly 
that the person builds ideals for each state of such 
activity and enjoys satisfaction from realizing these 
ideals.l 
lWilliam H. Kilpatrick, Philoso)hy of Education 
{New York: The Macmillan Company, 1951 , p:-395. 
2 
Improving the effectiveness of the educational program, 
therefore, is a responsibility of the administrator and the 
teacher who, in collaboration, should determine ways of 
improving the offerings of the curriculum. This involves 
curriculum building, the continuous extension of goals in 
all areas of content that contribute to their realization. 
This applies with emphasis to the program for the teacher 
of music. Music education has not always been favored with 
leadership of such comprehensive view as has characterized 
the education of teachers in general. Therefore, the cur-
riculum provided for the teacher of music should reflect 
provision for rich resources and experiences that contribute 
to personal and professional growth. House emphasizes this 
fact as f .ollows: 
If musical instruction is to be effective, not only 
must certain types of musical competence be defined but 
also it is necessary to engender the proper experiences 
to produce them. Subject matter, teaching methods, 
musical materials, and facilities must be fitted to the 
students' maturity and background of experience, for 
these items directly influence the perception and con-
sequent reactions of the student; only by careful 
adjustment of all environmental factors do we fore-
ordain the student's response.2 
2Robert House , "Curriculum Construction in Music 
Education, 11 Report of ~ Committee £!! Basic Concepts 1!!. 
Music Education, Fifty-seventh Yearbook of the National 
Society for the Study of Education, Part I (Chicago: The 
University of Chicago Press, 1958), p. 237. 
I. THE PROBLEM 
Statement of ~ problem. The purposes of this study 
were (1) to analyze and evaluate present practices in the 
education of school music teachers; (2) to discover any 
differences that might exist between large and small 
colleges; (3) to determine any advantages of the small 
college; (4) to propose a music education curriculum, in the 
light of data derived from questionnaire and other sources, 
for a small college with an enrollment up to 2,000 students. 
Importance of the study. Changes in the educational 
scheme such as the management of music by the classroom 
teacher, emphasis on broader experiences in general educa-
tion, and the adjustment of tbe music education program to 
meet such changes have given rise to many new problems in 
the content and administration of the music education cur-
riculum. This suggests a basic need for a study of the 
curriculums for the teacher of music education. 
A second justification of the problem lies in the 
fact that, in spite of the proposed curriculum as recom-
mended by the National Association of Schools of Music for 
member institutions, curriculums in these institutions for 
the education of music teachers vary greatly in ideas and 
3 
practices. Some music educators view this as a healthy 
situation, while others feel that effectiveness of changes 
in the program for teacher education depends upon proper 
implementation of the curriculum. Differences at the price 
of lowering musical standards can negate the objectives of 
the program. 
A third condition supporting the need for an exami-
nation of the problem exists in the admission of candidates 
for teaching music who do not possess the necessary funda-
mentals of music in both theory and practice. This lack of 
readiness naturally results in an inability to know and 
maintain musical standards. Such a condition does not hold 
. 
in other professions, such as law and medicine; these 
professions strictly adhere to their established standards. 
A fourth condition evoking the problem is the limited 
background in musical and general culture exhibited by the 
candidates for the music education degree. Too many such 
students not only reveal inadequate acquaintance with the 
literature of music in general, but possess too little know-
ledge of the literature of the specific phases of music 
elected by them for emphasis. There is also an insufficient 
understanding of our cultural living. To live richly, one 
must possess an integrated store of experiences from the 
humanities, the sciences (both natural and social), and be 
able to apply them both psychologically and philosophically. 
4 
5 . 
A fifth condition favoring the need for the study is 
that the problem of improving the effectiveness of the music 
education curriculum has become increasingly the concern of 
research scholars in the field who apply themselves to these 
basic questions: (1) What are the needs of the school music 
teacher?; (2) What courses of study and educative experiences 
can best qualify the teacher to meet those needs? 
The scope £!. ~ study. The present study included 
colleges within the United State~ with enrollments up to 
2,000, which offered music education curriculums leading to 
the baccalaureate degree in conservatories, liberal arts 
colleges, teachers colleges, and universities. The specific 
considerations of these curriculum programs are indicated in 
the description of the questionnaire.3 
II. DATA AND PROCEDURES UTILIZED IN THE STUDY 
Related and pertinent literature was read to discover 
trends and approved practices in music education. 
Books. Music ~ American Education (Music Education 
Source Book, Number Two) and Music Education in the College 
by Vincent Jones, were examined to determine professional 
and educational programs of music. These two references 
proved especially resourceful for the problem. A full 
bibl.iography of read.ings is listed. 
Periodicals. Included in the list of periodicals 
were Music Educators Journal from 1953 through 1956, 
Educational Music Magazine, Journal .2f Research in Music 
Education, Etude, The Journal £! General Education, 
Educational Leadership , Journal of Teacher Education, and 
Schoo.!. and Society. 
Scientific societies. Information on professional 
aspects of the music education field was secured from 
official committee reports as entered in the Journal of 
Proceedings of Music Supervisors National Conferences, 
Music Teachers National Association, and Yearbooks of the 
National Society for the Study of Education. Curriculum 
outlines and schedules approved by the National Association 
of Schools of Music and the Music Educators National Con-
ference were examined for subject content areas, time 
allotment, degrees offered, and minimum requirements for 
the baccalaureate degree in music education. 
Research studies. The reading of many research 
studies in the form of dissertations contributed valuable 
suggestions to the problem under consideration: for 
6 
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example, Watson's The Education£! School Music Teachers £2£ 
Community Music Leadership and Kado's Analysis ~ ~ Study 
of Music Literature in Selected American Colleges. 
Because of the nature and scope of the problem, the 
quest;ionnaire procedure was decided upon. The following 
quoted statements added strength to this decision: 
Thus, not only is the questionnaire method used 
in large proportions of educational investigations, 
not only do we find it applied in many divisions and 
on all levels of the field of education to ascertain 
practices, basic data, and judgments, but it is also 
a valuable4source of data procurable usually in no other way. 
In constructing the questionnaire, the following 
point,s established by Koos were given careful consideration: 
1 . • • • questionnaire studies should be undertaken 
only when there is need tor them. • • • The 
purpose should be a worthy one. 
2.. • •• the questionnaire method should be used only 
if there is no other feasible way of securing the 
information required. 
3. • • • the importance of having a good questionnaire, 
correct in general form and with all its specific 
inquiries most carefully stated. 
4. In general the aim should be to require response 
or entries of as simple types as possible, such 
as numerical and other readily tabulatable data, 
yes-or-no, checking, ranking, rating, and weighting. 
s. All copies should be clear; should be carefully 
spaced with ample area for all entries. 
4Leonard B. Koos, The Questionnaire in Education: a 
critique and manual (New YOrk: The Macmillan Co pany, 1928), 
p. 68. 
8 
6. 
7. 
The questionnaire should be kept as short as possible. 
• • • skillful motivating letters, explaining clearly 
the purpose and value or the study, should be sent 
with the questionnaire. 
8. • •• that a clearly addressed letter with a stamped 
envelop enclosed be sent for responses.5 
After preparing and revising several preliminary forms 
ot the questionnaire, a final draft of the questionnaire was 
constructed. 
Description of ~ guestionnaire. Five principal 
divisions were contained in the questionnaire: (l) general 
information, (2) nonmusic subjects, (3) music curriculum, 
(4) professional education, and (5) suggested requirements. 
The division of general information contained such 
items as name, locatio&, type, control, accreditation, unit 
of credit, total hours for graduation, length of preparation, 
degrees granted, areas of concentration and entrance require-
menta of the institution. 
The division of nonmusic subjects contained the 
following headings: requirements of nonmusic minor, fre-
quency or subjects chosen, and requirements or nonmusic 
subjects. 
The division of music curriculum included area of 
theory, musical performance, and music history and literature. 
5Ibid., pp. 159-166. 
The division of professional education contained the 
following topics: music teaching observation~ prerequisites 
to s t udent teaching 1 music methods courses 1 type of student 
teaching~ required hours, and levels for student teaching. 
The division of suggested requirements contained 
mininmm requirements in the four subject areas. 
9 
A letter1 addressed to the chairmen of the departments 
of music education in the selected institutions 1 was attached 
to the questionnaire6 together with the title page containing 
the purpose of the study and directions for checking the 
items. 
Since the study concerned curriculums in music educa-
tion leading to the baccalaureate degree 1 institutions were 
selected that within the prescribed enrollment offered such 
programs. Sources for selection included: 
1. American Universities and Colleges {Seventh 
edi tionL 1956. 
2. National Association of Schools of Music~ 
January, 1957. 
3. State Departments of Education. 
4. Association of ~erican Colleges Bulletin1 
Volume 42, No. 11 March, 1956. 
Distribution and return of ~ questionnaire. Five 
hundred and twenty-five questionnaires were mailed to the 
6A copy of the questionnaire may be found in the 
Appendix. 
10 
selected institutions in the United States. Two hundred and 
sixty-three responses were received from forty-eight states. 
or these, two hundred and eight responses have been included 
in this study. The unused questionnaires were excluded 
because of failure to report enough information for any 
appr(~ciable contribution to the study as a whole. 
Attitude of ~ co-operating institutions. An indi-
cati<>n of interest in the study may be drawn from the fact 
that a large number or requests have been made for the 
findj.ngs from the questionnaire. Several respondents stated 
that the questionnaire itself would be helpful in reorganiz-
ing their curriculums. 
Use of ~· The data secured through the question-
naire pertaining to the current practices in the music 
education curriculum were analyzed and evaluated. A tabu-
lation of this analysis and evaluation is shown in the 
Tables presented in Chapter III. 
Additional sources of information. (1) One hundred 
catalt:>gues of state and private institutions were examined 
to de 'termine the content of courses offered in music educa-
tion. (2) Reasoned opinions and suggestions were secured 
through conferences with the Ohio State Supervisor of Music, 
selec1;ed heads of college departments of music, supervisors 
11 
and teachers of music education in the public schools. 
(3) The results of a previous survey (not done in connection 
with this study) to determine music readiness in high school 
seniors were evaluated. 
Chapter I has presented the statement, importance, 
justification, and scope of the problem, with sources of 
data and procedures utilized in the furtherance of the study. 
. . . 
III. ORGANIZATION OF REMAINDER OF THE STUDY 
Chapter II will present a report, with documentation, 
of sc:t.entific studies which are closely related to the pro-
blem of the music education curriculum. Chapter III will 
present an analysis and evaluation of the data based upon · 
responses to the questionnaire. Chapter IV will present 
additional sources of data with functional value for the 
constz~ction of the curriculum proposed as the primary 
purpose of this study. Chapter V will consider first the 
psychological and educational principles determining the 
suitability of curriculum materials; second, the selection 
and organization of experiences and subject matter that will 
realize the objectives in view in keeping with the require-
menta of the accrediting agencies; third, the construction 
of the curriculum proposed in the statement of the problem 
of the study under pursuance . Chapter VI will present a 
summary of the study with recommendations and conclusions 
concerning the curriculum for the education of the school 
music teacher . 
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Cl::IAPTER II 
. 
REVIEW OF THE LITERATURE 
This chapter will present (1) a brief historical 
report indicating the development of teacher education with 
emphasis on music education in the United States; (2) a 
survey of the research studies pertinent to the music 
education curriculum; (3) proposed standards of the music 
education curriculum by the Music Educators National Con-
ference, National Association of Schools of Music, Music 
Teachers National Association, and Association of American 
Colleges for Teacher Education. 
. . 
I. INTRODUCTION OF TEACHER AND MUSIC EDUCATION 
INTO AMERICAN COLLEGES 
In the nineteenth century, teacher education was the 
distinctive function of the normal school which was either 
privately or publicly supported. The remarkable growth, 
however, in the educational development of this institution, 
brought about changes which resulted in the teachers college. 
Pangburn made a study of the evolution of the normal school 
into the teachers college through an investigation as to the 
nature and content of the training offered in fourteen 
institutions which furnished the current supply of trained 
teachers. Pangburn's findings were summarized as follows: 
14 
The first normal school became a four-year teachers 
college in 1903. By adding a third and a fourth college 
year to their shorter curricula, 136 institutions have 
become teachers colleges, 90 schools having been added 
to this classification since 1919. The normal schools 
have decreased in number from 137 to 69 during the same 
period. Today the teachers colleges enroll three-fourths 
of all the students in teacher-training institutions. A 
large majority of the 975 junior colleges, liberal arts 
colleges, and universities in the country make provision 
for training teachers, supervisors, and administrators 
from the public schools.l 
It is interesting to note that, of the total number of 
institutions used in Pangburn's study, seven are listed in 
American Colleges !E£ Universities (1954) as having an 
enrollment of less than 2,000. 
Liberal arts colleges also began to recognize the 
need for teacher education and introduced and articulated 
professional courses for teachers in their curriculums. 
Meyer says: 
In 1900-1904 the median percentage of graduates of 
the small liberal arts colleges who became teachers was 
15; in 1910-1914 it was 26; in 1920-1924, 46; and in 
1925-1929, 62. Liberal arts col~eges prepare approxi-
mately 46,000 teachers annually. 
As these institutions for teacher education developed, they 
became departmentalized, and the curriculums in turn 
expanded. An enlarged conception of teacher education 
lJessie M. Pangburn, The Evolution of the American 
Teachers College (published diSsertation, Bureau of Publica-
tions, No. 500, Columbia University, New York, 1932), p. 126. 
2J. G. Meyer, Small Colleges and Teacher Training 
(Bloomington, Illinois: Public School Publishing Company, 
1928), p. 41. 
brought about a demand for better teachers; this in turn 
resulted in the introduction of new studies. According to 
Choate,3 music was relatively late in becoming a part of 
the curriculum of the American college. He points out that 
Oberlin announced a 11 Professorsh:iP in Sacred Music" in 1835 
and stated that the first recorded bachelor•s degree in 
music was given by Boston University in 1876. In his study 
on music education in the college, Vincent Jones reports 
that, during the period from 1870-1890, music became a 
definite part of the curriculum at Harvard University, the 
University of Pennsylvania, Smith College, and Vassar 
College. He further reports that the decade from 1890 to 
1900 saw the establishment of music departments in several 
institutions, among them Yale, Tufts College, Columbia, and 
Northwestern Universities. Again, Jones writes that, from 
1900-1915, music became a part of the curriculums of many 
colleges. 
1902 
1903 
1904 
1906 
1910 
1911 
1912 
Among these were: 
University of Oregon 
University of Wyoming 
Boston University 
Iowa State University 
Indiana University 
University of Washington 
University of California4 
3Hazel Nohavec Morgan (ed.), Music in American 
Education (Chicago: Music Educators National Conference, 
1956), II, p. 126. 
4vincent Jones, Music Education in the College 
(Boston: c. c. Birchard and Compauy, I9~):-pp. 5-9. 
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• 
I 
• 
I 
• 
I 
• 
I 
• 
No 
The first extensive survey of music 1m American 
colleges appears to be that of Rose Yont in 1915. Her 
study is a milestone in the history of this subject. 
From her statistics the following chart has been made. 
It shows the status of music 1nstruction1 or5rather the facilities for teaching in 206 institutions. 
' ' • • 
' ' • •
' • 
' • 
' ' • • 
' ' • . I I I 
• • • 
I J ' • • I I I 
• • • • 
' 
I I 
' • • • • I I 
' 
I 
• • • • 
I 
' 
I I 
• . • • 
39 39 77 51 = 206 colleges 
Music Slight Medium Excellent 
Since 1915 one may observe the progress of college 
music by a comparison of tables derived from four 
stat1sg1ca1 studies made over a period of fourteen 
years. 
A B c D 
16 
Yont Bureau Ed. Assoc. Nat. Bureau, 
Amer.Coll. etc. 
1212 1221 1226 l2J0 
Total number of colleges 206 419 260 594 
No music 39 187 52 189 
Per cent offering music 81~ 55% 80% 78~ 
Motivated by the growing demand for more specifically 
prepared teachers, colleges 1 universities, and conservatories 
organized departments of public school music with expanding 
5Ibid., p. 11. 
6rbid., p. 12. 
curriculums in terms of changing goals. These newly 
developed departments offered music degrees based upon a 
four-year course. 
' II. DEVELOPMENT OF THE MUSIC EDUC TION CURRICULUM 
According to proceedings of the fourteenth annual 
meeting of the Music Supervisors National Conference, the 
earliest attempt on record to standardize the education of 
the school music teacher was reported as follows: 
The Committee of the Educational Council appointed 
to investigate and make recommendations concerning the 
whole matter of training supervisors of music began 
its work last fall by attempting to get a list of all 
schools in the United States at present offering such 
coursea.7 
17 
The Committee, which included Karl Gehrkens and Hollis Dann, 
recommended a four-year course of 120 semester hours distri-
buted in the following areas:8 
report: 
Academic Courses 
Education 
Music Study 
30 semester hours 
30 semester hours 
60 semester hours 
In 1929, the Research Council issued the following 
In 1921 the National Research Council of Music 
Education made certain recommendations concerning 
courses of study for the preparation of teachers and 
7Report of the Committee ~Training Courses for 
Supervisors, Journal of Proceedings (Ann Arbor, Michigan: 
Music Supervisors National Conference, 1921), p. 217. 
8Ibid., p. 219. 
supervisors of public school music. These recommenda-
tions were adopted by the Music Supervisors National 
Conference and have been accepted as staodard by many 
of the leading educational institutions which offer 
courses for the training of music teachers and super-
visors. The recommendation called for a distribution 
of work in several fields as follows:~ 
TABLE I 
' .. 
CURRICULUM ADOPTED BY THE MUSIC SUPERVISORS NATIONAL 
CONFERENCE FOR TEACHER EDUCATION, 1921 
Areas Per cent 
General Culture 25 
Education (including music education) 25 
Music (theoretical and applied) 50 
Semester 
Hours 
30 
30 
60 
This report by the Research Council suggested some 
clarification of the content of the three general areas, 
and was more specific as to the course offerings. However, 
a few years before this report was made, an organization 
known as the National Association of Schools of MUsic had 
been established for the following purpose: 
In 1924 the NASM was established, primarily for the 
purpose of accrediting schools offering the bachelor of 
music degree. Membership in the association was open 
to any institution, whether independent or a part of a 
college or university, which offered satisfactory 
curriculums of collegiate level leading to the bachelor 
18 
9Report of the Research Council, Journal of Proceed-
~ (Ithaca, New YOrk: Music Supervisors Nationil Conference, 
1929), p. 25. 
of music degree. A special classification for colleges 
carrying on work of cultural character leading to the 
bachelor of arts degree with a major in music was also 
addea.l0 
19 
Although the National As$ociation of Schools of Music 
was primarily an organization of professional music schools, 
the need for standardization of all curriculums leading to 
music degrees was quickly recognized. The attention of this 
organization was focused upon the rapidly growing school 
music program and the educational qualifications and certi-
fication of the school music teacher. 
The following excerpt indicates the interest shown by 
the National Association of Schools of Music in a profes-
sional course for the education of the school music super-
visors: 
In taking up the problem of outlining a four-year 
curriculum leading to the Bachelor of Music degree in 
school music, your Commission began with a detailed 
study of the requirements for certification in those 
states where the problems of certification of f~e music 
supervisor had been most carefully worked out. 
The four-year course proposed by the National 
Association of Schools of Music consisted of 120 semester 
lOMary Irwin (ed.), American Universities and 
Colleges (Washington, D.C.: American Council on Education, 
1956), p. 148. 
llHoward Hanson, "A Training Course for School Music 
Supervisors," Volume of Proceedings, Twenty-fifth Series, 
1930 (Oberlin, Ohio: Music Teachers National Association, 
1931), p. 87. 
hours with added emphasis on applied music; such emphasis 
would provide opportunity for increased proficiency in 
performance, and thereby reduce the criticism levelled 
against this point. The following program was offered: 
TABLE II 
~ -CURRICULUM PROPOSED BY THE NATIONAL ASSOCIATION OF 
MUSIC FOR TEACHER EDUCATION, 192412 
Areas Semester Hours 
General cademic Subjects 18 
Courses in Music Theory 36 
Applied Music 30 
Education (including music education) 26 
Electives 10 
20 
Realizing the need for continuous study in curriculum 
development, a committee known as the Committee on Co-opera-
tion in Special Fields was appointed by the American 
Association of Teachers Colleges to work with the National 
.Association of Schools of Music in developing a music educa-
tion curriculum which would be acceptable to both associa-
tiona. The foll owing account tells of this action: 
The National Association of Schools of Music in 1924 
adopted jointly with the American Association of Colleges 
for Teacher Education a program leading to the above 
degrees /Bachelor of Music Education, Bachelor of Music 
in Schoo! Music or Bachelor of Science in Music Educa-
tion, etc~ as a desirable pattern1ror the preparation of teachers in the field of music. j 
12Ibid., p. 95. 
13By-Laws and Regulations, National Association of 
Scmools of Music (Ann Arbor, Michigan: 1953), p. 17. 
This Committee recommended a curriculum with 128 
semester hours distributed over four areas of knowledge as 
is indicated in Table III. 
TABLE III 
-. ... .. ... 
CURRICULUM RECOMMENDED BY THE NATIONAL ASSOCIATION OF 
SCHOOLS OF MUSIC AND THE AMERICAN . ASSOCIATION OF 
COLLEGES FOR TEACHER EDUCATION, 19431~ 
Areas Semester Hours 
1. Preparation to Insure a Broad 
General Culture 40 
2. Preparation for Musicianship 
(Standards for all of these 
processes are in NASM Bulletin 
{Constitution, etc., 1940), p. 17 
and pp. 26-38.) 32 
3. Preparation in Performance (applied 
music). (Standards are set in the 
NASM Bulletin, Constitution, etc., 
1940, pp. 18~21.) 30 
4. Preparation for and in the Experience 
of Teaching 18 
2· Electives 8 
During the years, 1951 and 1952, another committee 
from the Music Educators National Conference acted jointly 
with the National Association of Schools of Music and the 
21 
14"Report of the Committee on Co-operation in Special 
Fields," The American Association of Teachers Colleges, 
Twenty-second Yearbook {Oneonta, New York: The American 
Association of Teachers Colleges, 1943), pp. 55-57. 
American Association of Colleges for Teacher Education in 
recommending a revision of the teacher education program 
which the National Association adopted in 1952. 
22 
In the meantime, in 1950, the Music Educators National 
Conference, formerly known as the Music Supervisors National 
Conference, created a Commission on Accreditation and Cer-
tification in Music Education which proposed a minimum pro-
gram for music teacher education. This progra , according 
to one source, won, in 1953, the approval of four outstanding 
teacher education organizations: the National Association of 
Schools of Music, the Music Teachers National Association, 
the American Association of Colleges for Teacher Education, 
and the Music Educators National Conference.l5 
III. THE CURRENT MUSIC EDUCATION CURRICULUM 
The current music education curriculum adopted in 
1953 by the National ssociation of Schools of Music, the 
Music Teachers National Association, the American Associa-
tion of Colleges for Teacher Education, and the Music 
Educators Rational Conference, suggested that leaders in 
the field of music education have given considerable thought 
to the preparation of the school music teacher and have out-
lined a program based on new concepts which have resulted in 
a shift of emphasis. 
15 Morgan, ££• £!!., p. 147. 
23 
A study of this current music education program 
reveals that it proposed instruction in three general areas: 
general culture, music, and professional education. The 
distribution, however, is listed under the four headings 
listed in Table IV. 
TABLE IV 
.. .. ... ... .. 
CURRICULUM ADOPTED BY NATIONAL ASSOCIATION OF SCHOOLS 
OF MUSIC, MUSIC TEACHERS NATIONAL ASSOCIATION, 
AMERICAN ASSOCI TION OF COLLEGES FOR TEACHER 
EDUCATION, !ND MUSIC EDUCAigRS NATIONAL 
CONFERENCE, 1953 
Areas · 
General Culture 
Basic Music 
Musical Performance 
Professional Education 
Per cent 
33 
14 
33 
30 
Semester Hours 
40 
16 
40 
24 
~ joint action of the Music ~ucators National 
Conference and the affiliating agencies, the area of 
general culture has been proposed to broaden the cultural 
background of the prospective music teacher. With this as 
an objective, it was emphasized that certain required non-
music subjects and music history and literature as a survey 
course should be included. These nonmusic subjects are: 
psychology, humanities, social and natural sciences, and 
English. These nonmusic subjects are rich in content and 
are designed to assist in providing a liberal education for 
16Ibid., pp. 148-149. 
24 
teachers regardless of the area of specialization. Experience 
with the nonmusic subjects can bring an awareness of the fact 
that music education is not an independent study but a part 
of the total educational program. Realizing this, the 
teacher will come to understand the relationships and the 
affiliations that should exist between all areas of the 
curriculum. He becomes appreciative of the life values 
inherent in all of the educational experiences and activi-
ties; he is thus better prepared to orient intelligently 
his pupils in the acquisition of this same point of view. 
Music then becomes a part of learning for living. 
In this same program (Music Educators National Con-
ference and affiliates) the music theory courses, under the 
title of basic music, have preparation for musicianship as 
their objective. The subjects listed are music reading, 
ear training and dictation, keyboard harmony, harmony, form 
and analysis, counterpoint, instrumental and/or vocal 
arranging, and composition. These may be taught as separate 
or correlated courses. The Commission proposes not only 
effective instruction in these fundamental subjects but 
insists upon providing the proper experiences which would 
give the music teacher preparation for the practical applica-
tion of these subjects to classroom needs. 
In terms of percentage, the theoretical courses in 
the current curriculum appear to receive less emphasis than 
25 
in either of the previously reported curriculums. Since this 
percentage represents minimum requirements in basic music, 
provision for more adequate educative experiences in these 
subjects may prove necessary. 
Being cognizant of the criticisms that have been 
brought against the school music teacher for a lack of 
preparation in performance, the accrediting agencies, as 
mentioned, have emphasized musical performance in the current 
curriculum. This program is outlined so that emphasis is 
placed on its functional value rather than on credit 
received for the work. 
The proposed program for professional education is 
designed to prepare the prospective school music teacher for 
his teaching experiences. Preparation for the teaching 
readiness includes a variety of activities such as demon-
strations, observations, and acquaintance with music teach-
ing methods. The Committee stressed the need for wide 
understanding of the total program, and further stressed 
that the preparation of the school music teacher provide 
for methods and practice teaching experiences at both the 
elementary and secondary levels. Research activities on 
the part of Banse revealed the need for considerable 
attention in this area. He reports: 
26 
It was found that administrators, music teachers, and 
grade teachers agreed that the two most important factors 
were concerned with the grade teachers' lack of suffi-
cient undergraduate preparation in (1) music skills, and (2) music teaching methods . l7 
In comparison with previous curriculums, professional 
education in the current curriculum shows evidence of little 
variation in emphasis. Perhaps greater variation will be 
found in the course content due to the expansion of the 
music education program over a period of years. 
The curriculum in music teacher education has under-
gone continuous revision from 1921 to the present time, as 
shown in the Table v. This revision has consisted mainly 
in a re-evaluation and shifting of emphasis of the component 
parts of the curriculum, and indicates a growing agreement 
on standards among the several accrediting agencies. 
17Andrew M. Banse, "Music Supervision in the Elemen-
tary Schools of New York State," Journal of Research in 
Music Education, IV, Spring, 1956, p. 32.-- --
TABLE V 
COMPARATIVE PRESENTATION OF CURRICULUM DEVELOPMENT 
(1921-1953} 
MSNC NASM NASM-AACTE 
MENC-NASM-
AACTE-MTNA 
General Culture 
Music 
(a) Theory 
(b) Applied 
Education 
Electives 
Total Semester 
Hours 
Key: 
1921 
30 
40 
20 
30 
120 
1924 
18 
36 
30 
26 
10 
120 
1943 
40 
32 
30 
18 
8 
128 
MSNC - Music Supervisors National Conference 
(changed to MENC) 
1953 
40 
16 
40 
24 
120 
NASM - National Association of Schools of Music 
AACTE- American Association of Coll eges for Teacher 
Education 
MTNA - Music Teachers National Associatioa 
IV. SUMMARY 
This chapter has been concerned with a review of 
pertinent professional literature and research studies 
which relate to the present investigation. 
The influences of this current music education pro-
gram, as adopted by the National Association of Schools of 
Music, Music Teachers National Association, Association of 
27 
American Colleges for Teacher Education and Music ~ucators 
National Conference upon present practices in the education 
of the school music teacher, are reflected in the data 
reported in the following chapter in which the practices 
are analyzed and evaluated. 
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CHAPTER III 
ANALYSIS AND EVALUATION OF PRESENT PRACTICES IN THE 
~ . 
EDUCATION OF THE SCHOOL MUSIC TEACHER 
The purposes of this chapter will be (l) to present 
the factual findings of the responses to the questionnaire 
requesting specific data on the current programs and pro-
cedures in the education of the school music teacher; 
(2) to analyze these findings through a comparative survey 
of the programs and practices of the several types of 
co-operating institutions; and (3) to evaluate the findings 
in the light of the standards proposed by the National 
Association of Schools of Music and the Music Educators 
National Conference. 
~ ' 
I. GENERAL INFORMATION 
~ and cont rol of co-operating institutions. The 
data contained in Table VI indicate that the majority of 
future teachers enrolled in co-operating institutions were 
being prepared in liberal arts colleges. From the point of 
view of control~ there were twice as many departments of 
music under private as under public control. Private con-
trol refers to institutions operated and controlled by 
religious and nonpartisan groups. Public control refers to 
institutions under municipal~ state, or federal control. 
This raises the question as to whether state and 
municipal administrators should not be more interested in 
increasing facilities for the education of school music 
teachers. 
TABLE VI 
~ . . 
TYPES AND CONTROL OF CO-OPERATING INSTITUTIONS 
Institutions Number Public Private 
Conservatories 20 0 20 
Liberal Arts 117 14 103 
Teachers Colleges 54 50 4 
Universities 17 4 13 
. 
TOTAL 208 68 140 
30 
Accreditation of co-operating institutions. The data 
summarized in Table VII reveal that about thirty-seven per 
cent of the respondees indicate membership in the National 
Association of Schools of Music and about thirty-seven per 
cent in the American Association of Colleges for Teacher 
Education. Geographically, all areas of the nation are 
represented in regional membership, with the North Central 
and Southern Association predominating. It is to be remem-
bered that membership in the several agencies is overlapping. 
31 
Nine of the institutions responding indicated that they did 
not hold membership in any accrediting agency. All of these 
were private institutions, eight of which were liberal arts 
colleges. 
TABLE VII 
. .. 
ACCREDITATION OF CO-OPERATING INSTITUTIONS 
Accrediting Agencies Number of Institutions 
National Association of Schools of Music • • • 
American Association of Colleges for 
Teacher Education • • • • • • • • • • • • 
Regional: 
1. 
2. 
4. 
5. 
6. 
Middle States Association of Colleges 
and Secondary Schools • • • • • • • • 
New England Association of Colleges 
and Secondary Schools • • • • • • • • 
North Central Association • • • • • • 
Northwest Association of Colleges 
and Secondary Schools • • • • • • • • 
Southern Association of Schools and 
Colleges • • • • • • • • • • • • • • 
Western College Association • • • • • 
No Accreditation •••• • • • • • • • • • • • 
77 
78 
19 
4 
68 
4 
45 
3 
9 
Required semester hours for graduation. Survey of 
the data, as presented in Tables VIII and IX, shows that a 
large majority of the co-operating institutions and the 
agencies that accredit them operate on the semester basis; 
the unit of credit, therefore, is expressed in terms of 
semester hours.l The total number of semester hours 
required tor graduation varies among similar types of 
institutions and among the accrediting agencies. These 
range from 120 to 158 semester hours for a four-year 
period. The excess over the standard 120 semester hours 
may be due to the influence of limited preparation of 
incoming students, departmental and state requirements, 
and demands of the fields to which graduates go. 
TABLE VIII 
~ . . 
REQUIREMENTS FOR GRADUATION BY TYPES OF INSTITUTIONS 
Semester Hours 
Institutions Number Range Mean 
Conservatories 20 120-145 130 
Liberal Arts 117 120-144 129 
Teachers Colleges 54 120-158 130 
Universities 17 124-145 133 
lFor usage in this study, all quarter hours have 
been reduced to semester hours. 
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Agencies 
NASM 
AACTE 
Regional 
TABLE IX 
REQUIREMENTS FOR GRADUATION APPROVED 
BY ACCREDITING AGENCIES 
Semester Hours 
Number Range 
77 120-158 
78 120-158 
143 120-158 
No Accreditation 9 124-139 
Mean 
133 
133 
134 
132 
Length ~ preparation. The data in Tables X and XI 
show that, in spite of recommendation by music educators 
for longer periods of preparation, the large majority of 
institutions continue to schedule curriculums for a four-
33 
year or eight-semester period. It may become necessary to 
reduce the curriculum offerings or to recGgni ze the program 
on the basis of more essential needs for the music education 
major. Such a reorganization, however, would limit the 
broad preparation so necessary for the school music teacher. 
TABLE X 
LENGTH OF PREPARATION (by Institutions) 
Semesters 
Institutions Reporting 8 9 10 
Conservatories 20 19 1 
Liberal Arts 117 112 3 2 
Teachers Colleges 54 50 2 2 
Universities 17 16 1 
TABLE XI 
.. 
LENGTH OF PREPARATION (by Agencies) 
Semesters 
Accreditation Reporting 8 9 10 
NASM 77 74 2 1 
A.ACTE 78 72 5 1 
Regional 143 139 2 2 
No Accreditation 9 9 
Degrees granted. The data in Tables XII and XIII 
show that the institutions holding membership in the 
accrediting agencies, emphasize degrees as follows: 
conservatories, Bachelor of Music (performance); liberal 
34 
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arts, Bachelor of Arts (cultural background); teachers 
colleges, Bachelor of Science (education); universities, 
Bachelor of Arts (cultural background). The disparity 
between the four degrees receiving emphasis and the remain-
ing five degrees approved by the accrediting agencies may 
be due to an attempt to standardize the degrees offered in 
music education. 
TABLE XII 
-DEGREES GRANTED BY C0-0PERATING INSTITUTIONS 
Institutions AB BE BM BS BFA BME BSM BSME BSE 
Conservatories 8 16 4 1 11 1 
Liberal Arts 94 2 44 52 3 23 5 4 2 
Teachers 
Colleges 39 2 7 44 1 14 4 
Universities 11 9 6 1 7 2 
Key: 
AB Bachelor of Arts BFA Bachelor of Fine 
BE Bachelor of Education ,Arts 
BM Bachelor of Music BME Bachelor of Music 
BS Bachelor of Science Education 
BSM Bachelor of School 
Music 
BSME-- Bachelor of School 
Music in Education 
BSE -- Bachelor of Science 
in Education 
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TABLE XIII 
' ' NUMBER OF INSTITUTIONS GRANTING DEGREES APPROVED 
.Agen.cies Number AB BE BM BS BFA BME BSM BSME BSE 
NASM 77 44 58 27 3 37 4 1 
AACTE 78 52 4 19 43 22 4 2 
Regional 143 109 2 44 76 3 29 4 3 
No 
Accreditation 9 8 5 6 1 1 
Areas £! concentration. Data contained in Table XIV 
show that the co-operating institutions provide for three 
areas of concentration, general, instrumental, and vocal. 
Table XV shows that the accrediting agencies approve this 
practice. Analysis reveals that emphasis is placed in 
general preparation. This emphasis indicates that the need 
for this type of preparation is probably greater for music 
education majors. 
2 
2 
2 
TABLE XIV 
.. .... .. ... .. 
AREAS OF CONCENTRATION IN CO-OPERATING INSTITUTIONS 
Institutions General Instrumental Vocal 
Conservatories 14 12 12 
Liberal Arts 48 37 36 
Teachers Colleges 28 20 20 
Universities 8 7 7 
. 
TOTAL 98 76 75 
TABLE XV 
INSTITUTIONAL MEMBERSHIP IN ACCREDITING ~AGENCIES 
INDICATING AREAS OF CONCENTRATION 
Agencies General Instrumental Vocal 
NASM 55 48 49 
AACTE 59 48 50 
Regional 111 98 97 
Non-Accredited 9 6 6 
. 
TOTAL 234 200 202 
Entrance requirements. For entrance requirements, 
37 
the co-operating institutions predominantly require high 
school units and approval of the College Admission Committee, 
38 
as shown by the data of Table XVI. The small returns on 
the requirement of approval by a Special Music Commdttee 
raises the question of the desirability of at least affili-
ation of such a committee with the general College Admission 
Committee or at least a representative of the music faculty 
thereon. In addition to the high school units and approval 
of the College Admission Committee, some institutions 
require standardized tests. The data presented in Table 
XVII reveal, however, that many institutions that use such 
tests prefer to use locally prepared tests instead of 
standardized tests. 
TABLE XVI 
. ~ ~ 
ENTRANCE REQUIREMENTS OF CO-OPERATING INSTITUTIONS 
Requirements 
High School Units 
Yea 
No 
Examination in Music Performance 
Skill 
Yes 
No 
Objective Testa 
Ability 
Achievement 
Other 
College Admission Committee 
Yes 
No 
Special Music Committee 
Yes 
No 
Number of Institutions 
175 
6 
95 
55 
60 
29 
13 
148 
10 
64 
17 
TABLE XVII 
. 
NAMES OF OBJECTIVE TESTS INDICATED BY 
CO-OPERATING INSTITUTIONS 
Ability (Music): 
Seashore 
Kwalwasser-Dykema 
Locally Prepared Tests 
Achievement (Music): 
Kwalwasser-Ruch 
Aliferis 
Locally Prepared . Tests 
Other: 
Standardized Academic Tests 
Number of Institutions 
31 
10 
22 
13 
7 
10 
15 
II. NONMUSIC SUEJECTS 
. 
Requirement 2[ nonmusic minor . Out of the 208 
39 
responding institutions, Table XVIII shows that about fifty 
per cent do not require a nonmusic minor; however, "strongly 
recommended" was written on several questionnaires. It 
might be significant to indicate several advantages to a 
music major who has pursued a nonmusic minor, especially if 
the nonmusic minor can be constructed in a field of close 
or natural affiliation with the area of music; for example, 
recreation and dancing; or a nonmusic minor comprising 
cultural courses in literature, foreign languages, and 
dramatics. Such additional preparation increases his 
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availability for teacher placement because of his readiness 
to do part-time service in two fields 1 if called upon. 
Frequency of subjects chosen. According to Table 
XVIII, there is a dominance of EngliSh 1 history 1 and foreign 
languages in the choice of subjects. This indicates, pro-
bably, an awareness of the value of these subjects for the 
music major who desires through a nonmusic minor to 
strengthen preparation for a broader field of musical study 
and service. Or it might be that these subjects are chosen 
for their traditional value without due regard for subjects 
offering more cultural values but more recently introduced 
into the curriculum. 
TABLE XVIII 
REQUIRED NONMUSIC SUBJECTS 
Requirement 
of a 
Nomnusic Frequency of Subjects Chosen 
Minor 
Institutions Yes No I II III 
Conservatories 4 16 English lUstory Education 
Liberal Arts 59 57 English English Language 
History 
Teachers 
Colleges 28 21 English English Science 
Universities 5 10 Education English Mathematics 
Psychology 
Language 
Requirement of nonmusic subjects. It is indicated 
in Tables XIX and XX that both co-operating institutions 
and accrediting agencies show considerable variation on 
"majority approval of nonmusic subjects required for 
graduation," due probably to the influence of the local 
requirements, state requirements, departmental require-
ments, the nature of the degree sought, regional accredit-
ing agencies, and the lack of reciprocity in standards 
from state to state. This considerable variation is 
shown in the following analysis: 
English - Major importance to all institutions 
Literature - Special emphasis in teachers colleges 
General Psychology - High rating in liberal arts, 
teachers colleges, and universities 
Child Psychology - Highest percentage in teachers 
colleges 
Adolescent Psychology - Highest rating in teachers 
colleges 
Abnormal Psychology - Highest percentage in liberal 
arts colleges 
Foreign Languages - Highest percentage in liberal 
arts colleges 
Social Science - High rating in liberal arts 
colleges, teachers colleges, and universities 
Natural Science - High rating in teachers colleges, 
liberal arts colleges, and universities 
Mathematics - Rating low in all institutions; 
minimum emphasis in conservatories 
Humanities - Sizable rating in all institutions 
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Human Growth and Development - Highest rating in 
teachers colleges 
Educational Psychology - High rating in teachers 
colleges 
Acoustics - Rates low; however, some credit 
reported received through physics department 
Art Appreciation - Highest ratings in teachers 
colleges; credit often reported thro~gh 
Humanities 
Physical Education - OVerwhelming majority of all 
responses 
A striking point in this connection is that the 
conservatories are consistently lowest in percentage in 
all of the subjects listed, even where medium percentages 
are shown for the other institutions . This condition may 
be due to the fact that the conservatories, concerned 
primarily with preparation of professional musicians, 
stress performance above and beyond other requirements. 
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The accrediting agencies do not seem to approve 
nonmusic subjects by any uniform standard. They rather 
recommend certain areas of liberal content . This permits 
institutional policy to operate freely. Another point of 
concern is the low percentage accepted by the several 
accrediting agencies for such cultural background subjects 
as the humanities and modern foreign languages. The 
generally low percentages for human growth and development 
might imply adherence to the old type of general psychology 
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rather than acceptance of a more modernized study of the 
human individual. More striking than all of this, however, 
is the fact that in many of the areas of subject matter 
required for graduation a few of the four types of 
co-operating institutions report themselves as being 
"non-accredited"; in some of these cases the percentages 
of requirements rank far higher than in those institutions 
with accreditation by the several ranking agencies. 
;x 
TABLE XIX 
. . . 
MAJORITY APPROVAL OF NONMUSIC SUBJECTS REQUIRED 
FOR GRADUATION (Co-operating Institutions) 
Liberal Teachers 
44 
Conservatories Arts Colleges Universities 
Per Per Per Per 
No. cent No. cent No. cent No. cent 
English 
(Composition) 17 85 116 99 54 100 17 100 
Literature 
(Any Course) 10 50 100 85 51 94 11 64 
General 
Psychology 13 65 96 82 44 81 14 82 
Child 
Psychology 3 15 39 33 35 64 4 23 
Adolescent 
Psychology 3 15 30 25 21 38 4 23 
Abnormal 
Psychology 1 .08 
Foreign 
69 Language 5 25 58 9 16 5 29 
Social 
Science 11 55 109 93 48 88 15 88 
Natural 
Science (Lab. ) 7 35 93 79 47 87 12 70 
Mathematics 4 20 40 34 19 35 6 35 
Humanities 8 40 78 66 32 59 9 50 
Human Growth & 
Development 3 15 30 25 27 48 5 29 
Educational 
Psychology 13 65 83 70 44 81 13 76 
Acoustics 1 5 9 7 7 12 3 17 
Art 
Appreciation 2 10 40 34 34 62 6 35 
Physical 
45 Education 9 110 93 49 90 15 88 
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TABLE XX 
' 
~ 
MAJORITY PPROVAL OF NONMUSIC SUEJECTS APPROVED 
FOR GRADUATION {Accrediting Agencies) 
Non-
NASM AACTE Regional Accredited 
Per Per Per Per 
SubJects No. cent No. cent No. cent No. cent 
English 75 97 77 98 141 98 9 100 
Literature 56 72 68 89 121 84 9 100 
General 
Psychology 57 74 65 85 116 81 9 100 
Child 
Psychology 25 32 39 50 58 40 2 22 
Adolescent 
Psychology 17 22 29 37 41 28 l ll 
bnormal 
Psychology l .06 1 11 
Foreign 
Language 28 36 23 29 65 45 4 44 
Social 
Science 64 83 73 93 131 91 8 88 
Natural 
Science 40 51 69 88 113 79 9 100 
Mathematics 23 29 32 41 47 32 2 22 
Humanities 43 55 43 55 86 60 7 77 
Human Growth & 
Development 24 31 31 39 39 27 2 22 
Educational 
Psychology 59 76 61 77 105 73 6 22 
Acoustics 12 15 9 10 12 .08 2 22 
Art 
Appreciation 18 23 39 50 60 41 3 33 
Physical 
76 68 89 Education 59 129 90 9 100 
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III. MUSIC CURRICULUM 
Essential !!!! £a theoretical courses. According to 
the reports of the co-operating institutions, as shown by 
the data in Table XXI, music reading, ear training, keyboard 
harmony, and harmony (part writing) are endorsed by a very 
high percentage. 
The education of the school music teacher has a two-
fold purpose: (1) to develop musicianship; (2) to broaden 
the scope of musical understanding and its application to 
classroom needs. The above named subjects are designed to 
aid in giving meaning to music and as preparation in 
musicianship. For example, music reading trains the ear 
and eye to transfer the musical symbol into musical sound. 
With such preparation the teacher can guide the pupil's 
understanding in instrumental and vocal activities. Ear 
training and dictation develop a sensitivity in hearing 
and interpreting sound. Experiences in these courses will 
increase the teacher's ability to stimulate a desire for 
listening on the part of the pupils. Keyboard harmony 
provides opportunity for practical application of theory 
courses. It prepares the student for a functional know-
ledge of (1) chord structure and figured bass exercises at 
the keyboard; (2) and to play simple harmonic accompaniments 
to a given melody. This information provides another medium 
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through which the teacher may enhance the enjoyment of music 
in the classroom and lend greater enthusiasm to her work. 
Harmony (part writing), which emphasizes the structure and 
relationship of chords, prepares the teacher for writing 
melodies and original exercises. With a knowledge ot this 
subject the teacher may create an atmosphere so that the 
gifted and interested children may wish to do creative work. 
The importance of these four subjects is also reflected in 
the apparent approval of the accrediting agencies. 
The remaining five subjects, eurhythmics, form and 
analysis, counterpoint, co position, and instrumental and 
vocal arranging are accepted by the co-operating institu-
tions to a varying degree. Eurhythmics is a system of 
co-ordinating music and bodily movement. It should prove 
valuable in all school activities that call for rhythmic 
movement, such as dance. Form and analysis gives under-
standing to the beauty of the structural form, and shows 
its relationship to applied music. Under the wise guidance 
of the school music teacher, some technical aspects of the 
structure of music could be introduced, at least on a high 
school level, which may result in greater understanding and 
appreciation of the best music. Counterpoint, at times 
referred to as polyphony, is a combination ot independent 
melodies, each with its own independent rhythm. The study 
of this subject can be a valuable asset to the school music 
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teacher . The ability to analyze polyphonic music, to listen 
to the moving parts, to sing and play the independent melo-
dies with their independent rhythmic effects, should prove a 
valuable asset in stimulating a desire to listen to great 
music. Composition, which comprises writing original melo-
dies , setting words to music, and arranging parts, prepares 
the teacher for encouraging creative work on the part of 
the pupils . Instrumental and vocal arranging includes score 
reading, transcribing and substituting parts and arranging 
parts for large and small ensembles . All of these are 
classroom needs; hence, preparation for such work should 
be a valuable guide for the school music teacher . Of these 
five subjects form and analysis receives most approval, 
rating well over eighty per cent in conservatories, liberal 
arts colleges, and universities . 
The program as delineated above was proposed by the 
Commission on Accreditation and Certification of the Music 
Educators National Conference and approved in 1953 by three 
other outstanding teacher education organizations--National 
Association of Schools of Music, Music Teachers National 
Association, and American Association of Colleges for 
Teacher Education. The data relative to this program pro-
posed by the accrediting agencies is contained in Table XXII. 
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TABLE XXI 
-
-ESSENTIAL DATA ON THEORETICAL COURSES 
Required Courses 
Liberal Teachers 
Conservatories Arts Colleges Universities 
Per Per Per Per 
SubJects No. cent No. cent No. cent No. cent 
Music Reading 18 90 101 86 46 84 15 88 
Ear Training 
& Dictation 19 95 104 88 51 94 17 100 
Keyboard 
Harmony 17 85 109 93 47 87 16 93 
Harmony 
(part writing ) 19 95 116 99 51 94 17 100 
Eurhythmics 3 15 16 13 9 16 1 5 
Form & Analysis 18 90 96 82 35 . 64 15 88 
Counterpoint 12 60 81 69 30 55 12 70 
Composition 5 25 42 35 13 23 4 23 
Instrumental 
& Vocal 
Arranging 15 75 82 70 42 77 15 88 
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TABLE XXII 
- ... 
ACCREDITA'l'IQN--ESSENTIAL DATA ON THEORETICAL COURSES 
Required Courses 
Non-
NASM AACTE Regional Accredited 
Per Per Per Per 
SubJects No. cent No. cent No. cent No. cent 
Music Reading 69 91 65 85 125 87 8 87 
Ear Training 
& Dictation 77 100 76 97 139 97 9 100 
Keyboard Harmony 73 94 73 93 128 89 9 100 
Harmony 77 100 76 97 140 97 9 100 
Eurhythmics 11 14 12 16 20 14 2 25 
Form & Analysis 65 83 60 76 112 78 8 87 
Counterpoint 51 67 51 66 91 62 3 25 
Composition 27 35 25 32 47 32 3 37 
Instrumental & 
Vocal Arranging 62 79 61 77 103 72 7 75 
It is evident from the data revealed in Table XXIII 
that all ot the co-operating institutions indicate that the 
theoretical courses need more emphasis. This emphasis is 
most stressed tor ear training and dictation and least tor 
eurhythmics. In the case of ear training, the conservatories 
accentuate the need tor more emphasis. Music reading, ear 
training and dictation, keyboard harmony, and harmony {part 
writing) are indicated most frequently and to the highest 
degree are correlated by the co-operating institutions. 
Eurhythmics rates lowest; however, some institutions 
indicated combining this course with music reading and ear 
training. The degree of success in the correlation of 
theoretical courses is dependent upon the degree of ade-
quacy of precollege preparedness in music. This may 
account for low percentages of correlation reported by 
the institutions in the data present in Table XXIV. 
TABLE XXIII 
. ~ 
ESSENTIAL DATA ON THEORE!ICAL COURSES (Institutions} 
Need More Emphasis 
Liberal Teachers 
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Conservatories Arts Colleges Universities 
Per Per Per Per 
SubJects No . cent No. cent No. Cent No . Cent 
Music Reading 5 25 38 32 19 35 7 41 
Ear Training 
43 42 8 47 & Dictation 11 55 51 23 
Keyboard Harmony 8 40 34 29 21 38 6 35 
Harmony 
(part writing} 3 15 15 12 5 9 1 5 
Eurhythmics 1 5 5 4 1 1 1 5 
Form & Analysis 2 10 19 16 3 5 2 11 
Counterpoint 1 5 13 11 6 11 2 11 
Composition 7 5 2 3 1 5 
Ins.trumental 
& Vocal 
Arranging 2 10 18 15 5 9 4 23 
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TABLE XXIV 
-ESSENTIAL DATA ON THEORETICAL COURSES (Institutions) 
Correlated Courses 
Liberal Teachers 
Conservatories Arts Colleges Universities 
Per Per Per Per 
SubJects No. cent No. cent Mo. cent No. cent 
Music Reading 10 50 76 64 39 72 15 88 
Ear Training 
& Dictation 14 70 87 74 43 79 15 88 
Keyboard Harmony 14 70 85 72 42 77 15 88 
Harmony 
(part writing) 13 65 81 69 40 74 15 88 
Eurhythmics l 5 12 10 3 5 2 ll 
Form & Analysis 2 10 22 18 ll 20 2 ll 
Counterpoint l 5 18 15 6 ll 2 ll 
Composition 22 18 7 12 l 5 
Instrumental 
& Vocal 
Arranging 13 ll 8 14 2 ll 
Minimum semester hours (theory} ~graduation. The 
data giveD in Table XXV indicate a wide range of theory 
requirements even within similar institutions. This 
disparity may be due to one of several generally accepted 
practices in music institutions: (l) treating as separate 
courses all theoretical subjects given; (2) treating as 
correlated courses certain theoretical courses given; 
(3) treating certain theoretical courses as noncredit 
courses in order to keep within collegiate semester hour 
load. By reference to standards recommended by the National 
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Association of Schools of Music, it is seen that several of 
the co-operating institutions do not meet these requirements 
in terms of percentage, while others exceed them. 
TABLE XXV 
MINIMUM SEMESTER HOURS (THEORY) FOR GRADUATION 
Semester Hours 
Institutions Humber Range Mean 
Conservatories 18 4-48 24 
Liberal Arts 107 6-60 28 
Teachers Colleges 51 4-30 16 
Universities 17 12-58 24 
Required performance courses. The survey of this 
area,as presented by data in Table XXVI, discloses the 
following: 
BegiDDing conducting ranks first in approval probably 
due to a need of emphasis in school music education for all 
areas of specialization--general, instrumental, and vocal. 
Advanced conducting is reported by all institutions but with 
lesser emphasis. Small and large ensembles are listed fifty 
to sixty-eight per cent by all institutions. Advanced band 
shows a larger percentage than beginning band with conserva-
tories, teachers colleges, and universities. Choral music 
indicate~ by endorsement, great interest in preparation for 
this work. 
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Active participation in any of these musical experi-
ences is a positive asset in the education ot the school 
music teacher in that personal demonstration increases her 
ability as a leader in classroom activities. Further, it 
contributes to her professional prestige. 
TABLE XXVI 
. . . 
MAJORITY APPROVAL OF REQUIRED PERFORMANCE COURSES 
Liberal Teachers 
Conservatories Arts Colleges Universities 
Per Per Per 
SubJects No. cent No . cent No. cent No. 
Beginning Band 8 40 53 45 23 42 9 
Advanced Band 11 55 52 44 39 72 12 
Beginning 
Conducting 17 85 98 83 47 87 17 
Advanced 
Conducting 8 40 43 36 21 38 10 
Small Ensembles 10 50 63 53 27 48 9 
Large Ensembles 12 60 57 48 28 51 12 
Choral Music 17 85 100 85 45 83 12 
Maximum semester hours tor graduation in musical 
organizations and major performance areas. The data in 
Tables XXVII and XXVIII reveal that the maximum semester 
Per 
cent 
52 
70 
100 
58 
52 
70 
70 
hours tor graduation in the area ot large and small ensembl.es 
vary widely. Several institutions reported giving credit 
tor the large ensembles on a laboratory basis; other insti-
tutions indicated that these were noncredit required courses. 
The noncredit required courses may be the result ot a com-
promise on the part ot the music department to reduce the 
55 
student load of music semester hours in favor of academic 
requirements. Comparatively few institutions make provision 
for small ensembles. 
TABLE XXVII 
- . MAXIMUM SEMESTER HOURS FOR GRADUATION 
IN MUSICAL ORGANIZATIONS 
Large Ensembles 
Institutions Number Range 
Conservatories 15 4-16 
L1 beral Arts 83 2-24 
Teachers Colleges 40 3-35 
Universities 17 3.5-15 
TAB!.E XXVIII 
MAXIMUM SEMESTER HOURS FOR GRADUATION 
IN MUSICAL ORGANIZATIONS 
Small Ensembles 
Institutions Number Range 
Conservatories 9 2- 5 
Liberal Arts 29 1- 8 
Teachers Colleges ll 2- 6 
Universities 16 5-12 
Mean 
10 
9 
12 
9 
Mean 
3 
4 
3 
6 
The data in Tables XXIX, XXX, and XXXI indicate that 
the maximum hours in the three major performance areas in 
applied music vary least in conservatories; wider variations 
appear in teachers colleges. These variations may be due to 
differences in required standards of musical performance. 
TABLE XXIX 
MAJOR PERFORMANCE AREA 
Piano 
Institutions Number Range Mean 
Conservatories 16 8-32 18 
Liberal Arts 115 4-36 17 
Teachers Colleges 42 2-40 12.5 
Universities 17 6-32 17 
TABLE XXX 
MAJOR PERFORMANCE AREA 
Voice 
Institutions Humber Range Mean 
Conservatories 16 8-32 17 
Liberal Arts 115 2-26 17 
Teachers Colleges 44 3-40 14 
Universities 17 2-32 14 
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TABLE XXXI 
> > 
MAJOR PERFORMANCE AREA 
Instruments 
Institutions Number Range Mean 
Conservatories 13 4-32 18 
Liberal Arts 83 4-36 15 
Teachers Colleges 41 2-40 14 
Universities 16 8-32 17 
Special requirements for music education majors. The 
data contained in Table XXXII indicate special requirements 
for music education majors. They are required to give public 
performances (senior recitals} in more than fifty per cent 
of liberal arts, teachers colleges, and universities. The 
omission of this requirement for music education majors in 
conservatories is probably due to the fact that their empha-
sis is on professional musicianship rather than on teacher 
education. This procedure of public performance, however, 
is strongly recommended and encouraged by others of the 
co-operating institutions not reporting it. This practice 
should have a tendency to encourage the talented student to 
promote proficiency in applied music. This is in line with 
suggestions offered by the National Association of Schools 
of Music for the major performance area. 
58 
The development of skill in performance on more than 
one instrument (major and minor) should increase the ability 
to stir the imagination and thereby stimulate interest in 
both the vocal and the instrumental phases of the school 
music program. The National Association of Schools of Music 
and the Music Educators National Conference count this type 
of preparation as highly desirable. 
The variation of emphasis on piano facility is rather 
general in all types of co-operating institutions . For the 
school music teacherJ functional piano facility should 
stimulate classroom interest on any level. Such facility 
is strongly recommended by the National Association of 
Schools of Music, that not only defines functional piano, 
but suggests its operational principles . 
TABLE XXXII 
~ . . 
SPECIAL REQUIREMENTS FOR MUSIC EDUCATION MAJORS 
Major & 
Senior Minor Piano Facility 
Recital Instruments Sight Impro- Accompa-
Institutions Yes No Yes No Readigg visigg !,!liQS 
Conservatories 6 ll 14 2 15 13 16 
Liberal Arts 67 31 72 16 100 89 94 
Teachers Colleges 33 13 35 8 41 37 36 
Universities 10 5 15 2 14 ll 14 
Instructional provisions ~ piano ~ voice. The 
data in Table XXXIII imply that all types of co-operating 
institutions find course offerings in piano and voice 
classes of positive value. 
TABLE XXXIII 
. -
INSTRUCTIONAL PROVISIONS 
Class Piano Class Voice 
Institutions Yes No Yes No 
Conservatories ll 7 ll 6 
Liberal Arts 57 58 39 46 
Teachers Colleges 39 13 39 14 
Universities 12 5 13 4 
Instructional location£! music history and litera-
~· In the instructional location of music history and 
literatureJ the responses do not conform entirely to the 
point as given in the questionnaire; a fair number of 
respondees indicated that they do not offer a single course 
{music history and literature), but rather that they offer 
the material as two separate courses, as shown in the data 
contained in Table XXXIV. It is worthwhile considering 
the value that may be inherent in this separation into two 
courses for the reason that opportunity might occur for 
emphasis on the more concrete aspects of music literature 
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before proceeding to the more generalized aspect or music 
history. Furthermore, a classroom teacher having pursued 
in this way the material of the two traditional courses 
will be better prepared to vitalize the instructional 
procedure. 
The responses to the questionnaire indicate that 
the teachers colleges and the liberal arts institutions 
place this subject prevailingly on the upper level while 
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the conservatories place it prevailingly on the lower level. 
Significantly the four teacher education organizations 
classify music history and literature as general culture, 
and suggest its use as a survey course, perhaps on the 
lower level. 
TABLE XXXIV 
~ 
INSTRUCTIONAL LOCATION OF MUSIC HISTORY 
AND LITERATURE 
Upper Level Lower 
Institutions Number fer cent Number 
Conservatories 9 45 14 
Liberal Arts 100 85 54 
Teachers Colleges 41 75 23 
Universities 15 88 13 
Note: Some institutions indicate both levels. 
Level 
Per cent 
70 
46 
42 
76 
. . . 
IV. PROFESSIONAL EDUCATION 
Music teaching observation ~ demonstration. The 
data in Table XXXV show that ef the two hundred and eight 
co-operating institutions, one hundred and fifty require 
regular observation. The place of observation in teacher 
education is so vital that it requires regularity, orienta-
tion, and critical conferences. The National Association 
of Schools of Music gives added weight to its importance 
by recommending observation as a part of the minimum 
requirement in the area of professional education. In 
like manner, the demonstration lesson should be regarded 
as of high importance and entrusted to the most expert 
service available. The fact that the music teacher in 
the school was assigned to such duty, as shown by the 
largest number of institutions reporting, seems tenable. 
The following practice is indicated: 
(l) MUsic teacher in school 4 
(2) College teacher of methods 3 
(3) Regular classroom teacher 2 
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TABLE XXXV 
' MUSIC TEACHING OBSERVATION AND DEMONSTRATION 
Observation: 
Periods 
Regular 
Occasional 
Demonstration Lessons: 
Regular Classroom Teacher 
Always (4) 
Frequentl;y (3) 
Seldom (2) 
Never (1) 
College Teacher of Music Methods 
Always (4) 
Frequentl;y (3) 
Seldom (2) 
Never (1) 
Music Teacher in School 
Always (4) 
Frequentl;y (3) 
Seldom (2) 
Never (1) 
Number of Institutions 
150 
53 
16 
45 
25 
3 
39 
51 
29 
3 
63 
80 
10 
1 
62 
Prerequisites to student teaching. The data con-
tained in Table XXXVI reveal that the institutions recognize 
the need for an organized program providing for student 
teaching readiness, and that all types of institutions 
require the prerequisites as listed. All types of the 
institutions require a certain cumulative grade point 
average and a specific grade point average in the area 
of music; but the returns were not clear on the type of 
grading used by the respective institutions; therefore, no 
definite data could be reported. The particular value of 
these grade points would depend on the system of grading 
used. Some respondees indicated that the final examination 
for the course in conducting is sufficient. Functional 
piano and functional voice are emphasized more by conser-
vatories and less by teachers colleges. This program is 
approved by the several accrediting agencies, as shown by 
the data given in Table XXXVII. 
TABLE XXXVI 
PREREQUISITES TO STUDENT TEACHING 
(Ins ti tu ti ons) 
Liberal Teachers 
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Conservatories Arts Colleges Universities 
Per Per Per Per 
No. cent No . cent No. cent No. cent 
Completion of 
65 87 88 Methods Courses 13 102 30 55 15 
Screening 
Process 5 25 33 26 15 27 6 35 
Examination in 
Conducting 7 35 46 39 11 20 6 35 
Examination in 
Functional 
Piano 11 55 56 47 12 22 6 35 
Examination in 
Functional 
Voice 8 40 48 40 10 18 6 35 
TABLE XXXVII 
NUMBER OF INSTITUTIONS REQUIRING PREREQUISITES 
APPROVED BY ACCREDITING AGENCIES 
No 
64 
NASM AACTE Regional Accreditation 
Completion of 
Methods Courses 67 67 121 9 
Screening Process 30 32 56 2 
Examination in 
Conducting 34 27 47 2 
Examination in 
Functional Piano 40 34 58 4 
Examination in 
Functional Voice 35 25 46 4 
Place relationship £! methods courses and student 
teaching. Placing methods courses before student teaching 
is the prevailing practice among all reporting institutions, 
and is approved by the several accrediting agencies, accord-
ing to the data of Tables XXXVIII and XXXIX. This practice 
presumes the validity of securing theory before practice; 
the actual value of such procedure, however, might inhere 
in the length of the lapse between the two procedures. The 
fact that at least a third of the institutions reporting 
run these courses concurrently seems to indicate the aware-
ness of the need to shape the program to the needs of the 
teacher in preparation, rather than in terms of traditional 
educational principles and practices. The questionable 
value of postponing methods courses until after the student 
teaching has been completed is attested by the extremely 
small number using such practice. 
Institutions 
Accrediting 
NASM 
AACTE 
Regional 
TABLE XXXVIII 
. . 
PLACE RELATIONSHIP OF METHODS COURSES 
AND STUDENT TEACHING ( Ina ti tu ti ons) 
Before Concurrently 
179 79 
TABLE XXXIX 
. . . 
PLACE RELATIONSHIP OF METHODS COURSES 
AND STUDENT TEACHING (Accrediting Agencies) 
Agencies Before Concurrently 
63 29 
67 33 
123 25 
No Accreditation 9 1 
After 
9 
After 
2 
7 
2 
~ ~ student teaching. The data in Table XL show 
that the reporting institutions utilize two types or prac-
tice teaching: the block system and part-time teaching. 
In the block system the student spends full time in the 
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classroom of a regular school for a period of time. In the 
part-time system the student spends allotted hours in prac-
tice teaching and carries a partial load of college subjects. 
It is also evident from Table XL that the part-time system 
is used by nearly double the number of institutions using 
the block system. From Table XLI it is evident that the 
accrediting agencies approve the part-time plan of student 
teaching . A point in favor of the block system1 however1 
is that sustained experience in the classroom situations 
contributes to teaching proficiency . 
Wide range of practice is indicated in Tables XL 
and XLI as to semester and clock hours in student teaching 
required for graduation. This wide range 1 especially in 
clock hours which reflect actual classroom experience 1 pro-
duces a varying degree of preparedness of the prospective 
teacher. This condition raises the question as to the need 
for consideration of standardizing student teaching require-
menta. 
TABLE XL 
DATA ON STUDENT TEACHING (Institutions) 
Types of 
Student Teaching 
Block Part-time 
No. No . 
Number of 
Institutions 69 136 
Hours for Graduation 
Semester Hours Clock Hours 
No . Range Mean No. Range Mean 
118 1-16 8 101 45-480 195 
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TABLE XLI 
. , . .. ! 
DATA ON STUDENT TEACHING (Accrediting Agencies) 
Types of 
Student Teaching Hours for Graduation 
Block Part-time Semester Hours Clock Hours 
No . No. Ra!.!ie Mean No. Range Mean 
N SM 15 62 3-12 7 67 45-480 197 
AACTE 29 53 3-14 7 54 30-400 157 
Regional 45 100 3-15 8 104 30-360 146 
No 
ccreditation 3 7 5-10 7 6 45-180 116 
Levels £! student teaching. The data in Table XLII 
indicate that the co-operating institutions show a high 
frequency of student teaching on all grade levels. Some 
indicate the use of the elementary school only, others the 
use of the secondary school level only, while several 
indicate a combination of both levels . Consideration leads 
to the conclusion that selection of student teaching level 
is often determined by student's ability, background, 
preparation, major interest, as well as availability of 
teaching centers. 
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TABLE XLII 
' 
LEVELS FOR STUDENT TEACHING (Ins ti tu ti ons} 
Elemen:tary 
No. 
Intermediate 
No. 
Junior 
High 
No. 
Senior 
High 
No. 
Total umber of 
Co-operating 
Institutions 141 137 161 175 
V. SUGGESTED MINIMUM REQUIREMENTS 
Classification of minimum requirements. The minimum 
requirements (totaling 120 semester hours) for the music 
education curriculum as suggested by the Music Educators 
National Conference and approved by the National Associa-
tion of Schools of Music and the American Association of 
Colleges for Teacher Education are as follows: 
General Culture 
Basic Music 
Musical Performance 
Professional Education 
33~ or 40 semester hours 
14~ or 16 semester hours 
33~ or 40 semester hours 
2~ or 24 semester hours 
The data given in Tables XLIII through L reveal that 
some institutions meet these suggestions while others do 
not. striking point is that the institutions reporting 
no accreditation meet the suggested requirements except in 
the area of musical performance. It seems that if recom-
mendations of accrediting agencies are to be meaningful, 
their standards should be uniformly accepted. 
TABLE XLIII 
' . 
CLASSIFICATION OF MINIMUM REQUIREMENTS FOR EDUCATION 
OF SCHOOL MUSIC TEACHERS (INSTITUTIONS} 
General Culture 
Institutions Number* Range** Mean** 
Conservatories 18 22- 55 35 
.Liberal Arts 110 10-100 52 
Teachers Colleges 49 4-104 43 
Universities 16 30- 74 48 
TABLE XLIV 
. ' -
CLASSIFICATION OF MINIMUM REQUIREMENTS FOR EDUCATION 
OF SCHOOL MUSIC TEACHERS (ACCRED~TING AGENCIES) 
General Culture 
Agencies Number* 
NASM 70 
AACTE 78 
Regional 142 
No Accreditation 7 
*Number of institutions reporting. 
** Semester hours. 
Range 
22- 83 
10-104 
10-100 
45- 73 
Average 
43 
51 
51 
47 
69 
TABLE XLV 
. ... .. ... 
CLASSIFICATION OF MINIMUM REQUIREMENTS FOR EDUCATION 
OF SCHOOL MUSIC TEACHERS (INSTITUTIONS) 
Basic Music 
Institutions Number* Range** Mean** 
Conservatories 18 8-42 26 
Liberal Arts 108 3-68 27 
Teachers Colleges 49 3-42 22 
Universities 16 12-58 26 
TABLE XLVI 
. ' .. 
CLASSIFICATION OF MINIMUM REQUIREMENTS FOR EDUCATION 
OF SCHOOL MUSIC TEACHERS (ACCREDITING AGENCIES) 
Basic Music 
Agencies Number* Range Average 
NASM 70 4-68 28 
AACTE 78 1-44 21 
Regional 142 1-68 25 
No Accreditation 7 18-45 26 
*Number of institutions reporting. 
**Semester hours. 
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TABLE XLVII 
CLASSIFICATION OF MINIMUM REQUIREMENTS FOS EDUCATION 
OF SCHOOL MUSIC TEACHERS (INSTITUTIONS) 
Musical Performance 
Institutions Number* Range** Mean** 
Conservatories 18 16-47 31 
Liberal Arts 109 2-48 22 
Teachers Colleges 49 2-40 21 
Universities 16 6-40 24 
TABLE XLVIII 
. . 
CLASSIFICATION OF MINIMUM REQUIREMENTS FOR EDUCATION 
OF SCHOOL MUSIC TEACHERS (ACCREDITING AGENCIES) 
Musical Performance 
Agencies Number* 
NASM 70 
AACTE 78 
Regional 142 
No Accreditation 8 
*Humber of institutions reporting. 
**Semester hours. 
Range 
6-48 
2-40 
2-48 
8-37 
Average 
28 
23 
22 
15 
71 
TABLE XLIX 
. . . 
CLASSIFICATION OF MINIMUM REQUIREMENTS FOR EDUCATION 
OF SCHOOL MUSIC TEACHERS (INSTITUTIONS) 
Professional Education 
Institutions Number* Range** Mean** 
Conservatories 18 20-60 30 
Liberal Arts 110 2-40 20 
Teachers Colleges 49 2-44 23 
Universities 16 18-42 26 
TABLE L 
' . . 
CLASSIFICATION OF MINIMUM REQUIREMENTS FOR EDUCATION 
OF SCHOOL MUSIC TEACHERS (ACCREDITING AGENCIES) 
Professional Education 
Agencies Number* 
NASM 70 
AACTE 78 
Regional 142 
No Accreditation 8 
*Number of institutions reporting. 
**Semester hours. 
Range 
9-60 
1-44 
2-44 
16-40 
Average 
26 
24 
27 
25 
72 
73 
This chapter has concerned itself with reporting, 
classifying, and evaluating the data received from insti-
tutions co-operating in this study, located in forty-two 
states (including the District of Col~mbia) and represent-
ing four types of music education centers--conservatories, 
liberal arts colleges, teachers colleges, and universities. 
The diversity of treatment of the various curriculum 
requirements in music education by the co-operating insti-
tutions and the apparent approval of these diverse practices 
by the accrediting agencies are presented in Tables VI 
through -L. 
CHAPTER IV 
. ~ 
PERTINENT DATA FROM OTHER SOURCES 
The principal data pertinent to the problem under 
consideration, consisting of the responses to the 
questionnaire which was mailed to several hundred 
institutions maintaining music education departments, 
were presented in Chapter III. In this same chapter the 
findings were analyzed and evaluated. In pursuance of 
the problem under study, however, valuable data were 
secured from other sources. It is the purpose of the 
present chapter to present and indicate the relevancy of 
these data to the construction of the curriculum under 
consideration. 
The sources which were found to be suggestive tor 
the study were: (l) books, scientific studies and reports 
cited in the review of the literature related to the 
problem; (2) instructional course programs contained in 
catalogues of institutions with music education departments; 
(3) experiences from the field gathered through conferences 
and correspondence with administrators and supervisors of 
music education; (4) survey of precollege musical readiness 
revealed through responses of high school seniors. 
I. REVIEW OF THE LITERATURE 
The literature related to the area of the study as 
presented in Chapter II, consisted of: (l) books 
pertinent to the problem; {2) articles in periodicals 
dealing with specific aspects of the problem; (3) committee 
reports of learned societies; (4) research studies on 
desirable modifications of the usic education program; 
(5) resolutions adopted by music associations and approved 
by accrediting agencies. 
Certain general implications as to the relative 
importance and place of general culture, basic music, and 
musical performance were obtained from the survey of 
literature related to the problem. There was also 
significant comment on the need for precollege musical 
preparedness on the part of the prospective music teacher. 
A study of former and current curriculums proposed 
by music organizations and accrediting agencies, revealed 
that attention has always been given to the general culture 
area , and that emphasis has been increased considerably 
under the 1943 and 1953 revisions of the music education 
curriculums.l The inference here is that development of 
lNote: See Tables III and IV, Chapter Two, 
pp . 21, 23. 
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musical talent for successful teaching should include 
experiences from the general culture area; thus, empbas~zing 
broad general scholastic achievement. The effectiveness of 
such a program, however, would depend upon the inclusion of 
musical experiences in the curriculum, whose affiliation 
and articulation should be close so as to insure effective 
learning. This is important not only with courses within 
the field of music but with the combination of music and 
nonmusic subjects. As an illustration: the study of 
applied music (preferably piano) may be related to music 
theory; these two subjects may be related to music history 
and elementary analysis. A study of analysis may lead to 
an understanding of the more complex forms in music and, a 
relationship between form and analysis with music history 
may be established. An affiliation between music history 
and the humanities--particularly world history and art 
appreciation--may be made. The study of educational 
psychology has a close association with music methods and 
student teaching. With such correlation of music and 
nonmusic subjects, experiences could become more meaningful. 
The practice reported by some of the co-operating 
institutions of preceding the study of music history by 
music literature finds approval in the literature related 
to the problem under study. The point is ade that the 
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study of music literature provides the student with concrete 
experiences that clarify and render more valuable the study 
of music history. This conforms to the customary practice 
of establishing certain prerequisites for later more 
generalized or advanced studies. 
While emphasis on the general culture area of these 
curriculums has increased, there has been a consistent 
reduction in e phasis on the area of basic music (theory). 2 
This reduction, however, expressed in terms of percentage 
and semester hours may be due to a correlation of 
theoretical courses rather than a curtailment of basic 
principles necessary for sound musicianship. Since the 
concern for the program or music education is for higher 
standards, the importance of this area cannot be minimized; 
it is upon this area that a high level of musicianship can 
develop. There is also revealed growing demand for 
emphasis on the area of musical performance. The significance 
of this demand for higher standards is shown by the approval 
of the accrediting agencies. 
It is also noticeable in the literature pertinent to 
the problem, that considerable emphasis is placed on the 
precollege musical preparation or the prospective school 
music teacher. The necessity for this preparation is 
2 cr . ~~ p. 70 . 
understandable in the light of suggested subJects and 
experiences which comprise the music education curriculum. 
In fact, the successful completion of such a program in 
music education, within the baccalaureate degree period, 
is questionable without previous musical study. This 
musical study should include some proficiency in the 
following areas: musical performance, including, if 
possible, piano as a major or minor instrument; some 
knowledge of basic music; some knowledge and appreciation 
of music literature; and some experience with musical 
organizations--instrumental and vocal . Advanced 
preparation in any of these areas would not only enable 
the student to meet the entrance proficiency auditions 
in the music department, but would permit opportunity 
for substitutes, such as .. Guided Electives", hereby 
contributing to the development of a broad cultural 
background . 
From the general ideas presented above received from 
the review of the literature relative to the problem under 
consideration, the following specific points seem pertinent 
in connection with the construction of the proposed 
curriculum: 
1 . The increasing emphasis on general culture as 
attested by its inclusion and expansion in the 
recommendations of the Music Educators National 
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Conference, National Association of Schools of 
Music, Music Teachers National Association, and 
Association of American Colleges for Teacher 
Education.j 
2. The desirability for having certain courses 
precede other courses as prerequisites, thereby 
increasing carrelation and integration within 
the program. 
3. The necessity for stres§ing higher standards 
of musical performance. ~ 
4. The content of the theoretical courses should 
include basic principles and experiencgs upon 
which sound musicianship can be built. 
5. The frequently expressed judgment of music 
educators that college music education may 
properly look to the high school program for 
some degree of readiness in musical knowledge 
and theory. 7 
3Hazel Nohavec Morgan (ed.) 1 Music in American 
Education (Chicago: Music Educators National Conference, 
1955), II, pp. 147-148. 
4vincent Jones, Music Education in the College 
(Boston: c. c. Birchard and Company, 19~):-p. 171. 
5Thurber H. Madison, nThe Need for New Concepts in 
Music Education," a report of the Committee on Basic 
Concepts in Music Education;-Fifty-seventh Yearbook of 
the National Society for the Study of Education, Part I 
(Chicago, Illinois: The University of Chicago Press, 
1958), pp. 17-19. 
6James Mursell, "Principles of Music Education, .. 
a report of the Committee on Music Education, Thirty-
fifth Yearbo~of the National Society for the Study 
of Education, Part II (Bloomington, Illinois: Public 
School Publishing Company, 1936}, pp. 8-9. 
7Morgan, loc • .£.!!. 
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II. THE CATALOGUE EXAMINATION 
Courses of study of music education curriculums in 
one hundred catalogues for the period 1955 to 1960, 
representing conservatories, liberal arts colleges, 
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teachers colleges, and universities were examined to 
determine current practices in the education of the school 
music teacher . While the study under pursuance is delimited 
to the small college (of enrollment not exceeding 2,000), it 
seemed advisable to include in the examination colleges of 
larger enrollment as well in order that certain advantages 
or disadvantages of size might be considered. 
Descriptions of the course offerings in these 
·institutions were considered chiefly for possible uniqueness 
of content, time allotment, and degrees offered. Only 
curriculums leading to the degrees in music education were 
included (Bachelor of Arts, Bachelor of Music, Bachelor of 
Science, and Bachelor of Music Education). This exploration 
did not result in very definite returns to the study under 
way; the only point for consideration in connection with the 
proposed curriculum is that in the larger colleges there is 
greater opportunity for expansion and variety in course 
offerings . 
In the catalogue examination, the following trends 
were discovered: {1) elimination of nonmusic minor; 
(2) more emphasis on the liberal aspects of education; 
(3) greater emphasis on student teaching readiness through 
correlation of music methods courses with courses in 
educational psychology and philosophy of education; 
(4) growing importance of higher standards of musical 
performance; (5) increased attention to theoretical and 
musical listening experiences; (6) correlation of basic 
music courses; ( 7 ) seminars and research projects on the 
undergraduate level; (8) honors courses. 
All of the above points see to hold pertinency 
for the construction of the proposed program for the 
small coll~ge . 
III. REPORT FROM CORRESPONDENCE AND CONFERENCES 
WITH MUSIC ADMINISTRATORS 
In order to help determine the needs and preparation 
of the school music teacher as basic to the construction of 
the proposed curriculum, it seemed advisable to secure some 
evidence from the field of teaching. 
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Information was secured from thirty-five music 
educators through correspondence with twenty-five of these, 
and personal conferences with the remaining ten. The 
locational areas represented included Alabama, California, 
Colorado, Florida, Georgia, Indiana, Illinois, Kentucky, 
Minnesota, New Jersey, New York, Ohio, Oklahoma, Pennsylvania, 
Rhode Island, Texas, Utah, and Virginia. 
Correspondence 
Excerpts ~ correspondence. The two main views 
expressed by the correspondents centered about: 
{1) increasing effectiveness of present practices in 
education of school music teachers; {2) suggestions for 
raising standards of music education in public schools.8 
Conferences 
Views expressed~~ conferees. The following 
questions were proposed as basis for discussion in the 
conferences: 
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1. To what extent do you follow the Music Education 
Curriculum as recommended by the Music Educators 
National Conference and approved 1 jointly by the National Association of Schools of Music, Music 
Teachers National Association and the Association 
of American Colleges for Teacher Education to the 
point of: general culture, 33 per cent; basic 
music, 14 per cent; musical performance, 33 per 
cent; professional education, 20 per cent? 
2. {a) What has geen your experience as to the 
adequacy of the cultural background of the 
average school music teacher? 
{b) If you found it necessary to increase the 
cultural background of the school music teacher 
which of the four areas suggested by these 
organizations would you extend? 
There was general agreement as to meeting the 
requirements of the music education curriculum recommended 
by the National Association of Schools of Music, Music 
8Note: For detailed expressions of these views see 
the Appendix. 
Teachers National Association 1 Music Educators National 
Conference 1 and Association or American Colleges for 
Teacher Education. The main emphasis in all conferences 
centered on the second question; the important points 
suggested by the conferees are presented in the Appendix. 
All of the suggestions received from the workers in the 
field seemed of basic value for the proposed curriculum. 
IV. A HIGH SCHOOL SURVEY 
Impressed over a period of time by the repeatedly 
expressed need for increased musical readiness 1 an informal 
survey was conducted by the Music Department of Central 
State College 1 Wilberforce, Ohio 1 for the purpose of 
securing information relative to the musical background 
of high school seniors . While the survey was not done in 
connection with this study, the results are pertinent to 
the study and especially to the construction of the 
proposed curriculum. 
Description £[ instrument ~ in survey.9 The 
inquiry form containing the questions consisted of seven 
sections, namely 1 (1) Musical Influences in the Home, 
(2) Musical Experiences 1 (3) Definitions of Musical Terms~ 
9 cf . post~ p . 158. 
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{4) Identification of Musical Areas of Artists, {5) Choice 
of Musical Selections, (6) Musical Compositions and Musical 
Forms, (7) Knowledge of Composition by Composer. 
Directions were given at the beginning of each 
section indicating the manner in which each item was to 
be checked or answered. 
84 
Selection of high schools . The states from which 
former students had come in attendance to the Ohio college 
formed a basis of selection of the high schools participating 
in the survey. 
Distribution ~ return of the forms. A letter 
containing explanations relative to the purpose of the 
survey and soliciting co-operation in the administration 
of the inquiry, was sent to the local Board of Education--
Office of Public Instruction--the principal of the 
co-operating high school, or the music supervisor in the 
high school. 
Following this procedure, 1,000 forms in packages 
ranging in number from thirty to 150, depending on the 
number requested by the co-operating school, were mailed to 
twenty high schools in sixteen cities and fourteen states. 
In reply 500 forms came from the following states: Delaware, 
Massachusetts, Michigan, Mississippi, Missouri, New Jersey, 
New York, North Carolina, Ohio, Tennessee, and Texas. 
Presentation of findings. Table LI shows three 
aspects of musical influences in the home: (l) musical 
facility; (2) favorite instrument; (3) favorite television 
musical program. The musical facilities receiving highest 
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rating were in order, radio ninety-five per cent, television 
eighty-eight per cent, and phonograph seventy-four per cent. 
The favorite musical facility was the television, twenty-six 
per cent. The favorite television musical program was The 
Voice of Firestone, sixteen per cent. 
TABLE LI 
MUSICAL INFLUENCES IN THE HOME 
Piano 
Trumpet 
Radio 
Saxophone 
Phonograph and 
Recordings 
Clarinet 
Cello 
Violin 
Television 
Organ 
Facilities 
No. Per cent 
225 44 
42 .08 
467 93 
38 .07 
371 74 
43 .08 
4 .ooa 
23 .04 
444 88 
4 .008 
Favorite Television 
Title 
Voice of Firestone 
Lawrence Welk 
Hit Parade 
Name that Tune 
Ed Sullivan 
Steve llen 
Nat King Cole 
Jackie Gleason 
Favorite Instrument 
No. Per cent 
79 ll 
6 .001 
85 17 
9 .001 
72 14 
2 .004 
0 
l .002 
131 26 
l .002 
Program 
Frequency 
80 
58 
26 
22 
15 
12 
ll 
4 
Note: Basic number in all tables is 500. 
Table LII shows attendance and participation in 
musical experiences: sixty-two per cent attended concerts 
(chiefly school programs). Sixty-two per cent participated 
in vocal programs and twenty-two per cent participated in 
instrumental programs. 
Type 
Concerts 
Festivals 
Operas 
Shows 
Type 
Vocal 
Instrumental 
TABLE LII 
MUSICAL EXPERIENCES 
Attendance 
Number Reporting 
314 
41 
38 
31 
Participation 
Number Reporting 
310 
113 
Per cent 
62 
.08 
.07 
.06 
Per cent 
62 
22 
Table LIII shows a marked lack of knowledge of the 
common terms of musical expression: of the twenty-five 
terms given, one per cent named all correctly; twenty-two 
per cent named more than half correctly; fifty-two per 
cent named less than half correctly; and twenty-four per 
cent named none correctly. 
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a cappella 
theme 
rhythm 
aria 
recitative 
art song 
sextette 
expression 
100 per cent 
No. per cent 
5 1 
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TABLE LIII 
~ 
DEFINITIONS OF MUSICAL TERMS 
50 
No. 
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Musical Terms 
syncopation 
fine 
coda 
adagio 
andante 
· a tempo 
staccato 
cantabile 
crescendo 
legato 
vivace 
poco animato 
allegro 
len to 
ritard 
diminuendo 
moderato 
Degree of Accuracy 
Above Under None 
per cent 50 per cent Correct 
per cent No. per cent No. per cent 
22.2 261 52.2 123 24.6 
Table LIV shows that identification of the musical 
areas of artists indicates only fair recognition. Of the 
ten given artists, the identification of three was above 
fifty per cent; three others about thirty-three and one-
third per cent; of the remainder about twenty-five per cent. 
TABLE LIV 
IDENTIFICATION OF MUSICAL AREAS BY ARTISTS 
(Conductor, vocalist, or instrumentalist) 
Artist Number Correct Per cent 
Rise Stevens 254 50 
The Budapest Quartet 167 33 
Walter Bruno 185 37 
Rubinstein 164 32 
Toscanini 254 50 
William Warfield 13g 27 
Fritz Kreisler 140 28 
Ezio Pinza 260 52 
Albert Schweitzer 130 26 
Francescatti 116 23 
Table LV shows the order of choice of musical 
selections as follows: 
1. I Believe 
2. Ave Maria 
3. Over the Rainbow 
4. Because 
5. Clair de Lune 
6. Rhapsody in Blue 
7. Soldiers Chorus 
8. Brahms Lullaby 
g. Flight of the Bumblebee 
10. No Man Is An Island 
TABLE LV 
CHOICE OF MUSICAL SELECTIONS 
Original Arrangement 
1 . I Believe 
2. Ave Maria {Schubert) 
3. Over the Rainbow 
4. Clair de Lune {Debussy) 
5. Rhapsody in Blue 
6. No Man Is An Island 
1. Because 
8. Soldiers Chorus (Faust) 
9 . Brahms Lullaby 
10. Flight of the Bumblebee 
Order of Selection 
1. I Believe 
2. !ve Maria 
3. Over the Rainbow 
4. Because 
5. Clair de Lune 
6. Rhapsody in Blue 
1. Soldiers Chorus 
8. Brahms Lullaby 
g. Flight of the Bumblebee 
10. No Man Is An Island 
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Table LVI reveals average adequacy in matching given 
musical compositions to musical forms: or the ten musical 
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forms given more than fifty per cent recognized the 
spiritual; knowledge of the nine remaining forms varied from 
forty-five per cent to eighteen per cent. 
TABLE LVI 
. 
MUSICAL COMPOSITIONS AND MUSICAL FORMS 
Musical Musical No . Forms 
Compositions Forms Correct Per cent 
1 . Grand Canyon a. opera a . 175 35 
2. The Messiah b. suite b. 170 34 
3. Celeste Aida c . hymn c. 187 37 
4. Onward Christian Soldiers d . aria d. 94 18 
5. The Student Prince e . concerto e . 188 37 
6. Now Thank We All Our God f . oratorio f . 102 20 
7. Madame Butterfly g . sy phony g . 226 45 
a. Swing Low Sweet Chariot h . operetta h . 161 32 
9. Grieg•s 
in A minor i . chorale i . 106 21 
10. Beethoven's Fifth j. spiritual j. 256 51 
Table LVII indicates a definite weakness in ability 
to match given compositions with their composers: only one~ 
"My Old Kentucky Home" by Stephen Foster1 was properly 
matched by forty-six per cent (and this percentage is 
probably due to the universal familiarity of the selection); 
other matchings varied from thirty-six to eleven per cent. 
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TABLE LVII 
~ ~ . . 
KNOWLEDGE OF COMPOSITION BY COMPOSER 
Composers Per 
Selections Composers Correct cent 
a. The Firebird a. Mendelssohn a. 129 
b. My Old Kentucky Home b. Handel b. 125 
c. Carmen c. Strauss c. 183 
d. New World Symphony d. Debussy d. 55 
e. Blue Danube Waltz e. Humperdinck e. 110 
f. Hallelujah Chorus f. Stravinsky f. 67 
g. Liebestraum g. Bizet g. 137 
h. Hansel and Gretel h. Stephen Foster h. 233 
i. Midsummer Hight's i. Liszt i. 107 
Dream 
j. The Afternoon of a j. Dvorak j. 75 
Faun 
The information secured through this survey 
indicated, to a limited degree, musical readiness for the 
college program. However, the data thus obtained was 
somewhat suggestive for the construction of the proposed 
curriculum. 
25 
25 
36 
11 
22 
13 
27 
46 
21 
15 
Inferences ~ survey ~ curriculum construction. 
There seems to be a dependable degree of musical influence 
in the home, which may serve as a basis for establishing 
interest and favorable attitudes toward music in the 
prospective music teacher. The indicated limitation in 
attendance and participation imposes the necessity in the 
college to provide opportunities for extension of 
experiences in these areas. Since ability to recognize 
91 
musical terms determines the degree and quality or musical 
interpretation~ the college curriculum must emphasize (or 
supply the lack) of such proficiency. The limited knowledge 
of composers~ their work~ and the areas of their creation~ 
imposes on the college curriculum the necessity or providing 
for experiences that will meet this need . 
Evaluation of data from other sources . The 
appropriateness of any or all of the data secured from the 
various sources was measured against certain psychological 
and educational principles that control the development of 
adequate musicianship . Psychological research on learning 
has revealed the significance of such concepts as interest 
and attitude on the part of the learner. Creating and 
maintaining the proper interest in the student is an 
important factor in musical learning and will depend 
largely upon meaningful experiences within the curriculum. 
Interest being motivated and developed~ the attitude of 
proper response follows naturally . The experiences~ 
however~ must be organized and directed so that not only 
does the student grow musically but so that he becomes 
aware of this growth in his daily contact with musical 
illustrations in theory and practice . It is~ therefore~ 
logical to assume that awareness and interest are keys 
to understanding. 
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Learning takes place as understanding is created. In 
this connection the followers of Gestalt psychology believe 
that the ideas which create understanding fit themselves 
into a pattern whereby a vision of the whole situation is 
conceived by the learner. Meaningful experiences can hasten 
understanding of planned goals . This principle is especially 
applicable in the area of musical performance where skill in 
learning to play an instrument is a gradual process 1 and 
understanding and appreciation of all types of music have to 
be developed . Hence 1 the preparation of the school music 
teacher should include a recognition and application of 
psychological and educational principles so that conditions 
favorable for learning may be a major consideration. 
V. SUMMARY 
Chapter IV has concerned itself with a review of 
data pertinent to the problem from other sources acquired 
through: (1) review of the related literature; (2) survey 
of music education curriculums ; (3) reports of conferences 
with music administrators; and (4) an informal survey of 
music readiness of high school seniors . Those source 
materials were examined for their validity from the point 
of view of (1) psychological and educational principles and 
(2) pertinency to the construction of the proposed 
curriculum. 
Chapter V will present the proposed program as 
influenced by the foregoing principles and suggestions. 
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CHAPTER V 
THE PROPOSED CURRICULUM 
Musical growth has been defined as growth in musical 
responsiveness. To put the matter another way, it is 
the process of becoming a musical person. It is the 
central and determining purpose of any sound scheme of 
music education to foster and promote this process.l 
It becomes, then, the primary objective of music 
education to foster and promote musical growth. This 
procedure involves many factors, foremost among which is 
the organization of a curriculum comprising theoretical 
content of courses and related experiences. 
The proposed program of this study in music education 
has been built around the four subject content areas which 
were approved by the standard accrediting agencies, by the 
Music Educators National Conference, and by the Music 
Teachers National Association. 
I. SUBJECT CONTENT AREAS 
General culture. From data secured from responses 
to the questionnaire and survey of institutional catalogues 
indicating offerings in music education, it was revealed 
that the following courses are prevailingly in general use 
for this area: 
IJames L. Mursell, Education for Musical Growth 
(New York: Ginn and Company, 1948), p:-22. 
English 
General Psychology 
Humanities 
Music 
Music 
Literature 
History 
Social Sciences 
Natural Sciences 
Physical Education 
It seems desirable that the general culture area be 
as broad as possible.2 In agreement with the suggestion 
of a need for broader cultural background, a series of 
guided electives comprising subjects purposing to add to 
the cultural assets of the teacher in training is included 
in the proposed curriculum. Music literature will be 
placed before music history; this placement would provide 
opportunity for concrete experiences that might function 
later in better understanding of music history. 
Basic music. From the data of usable replies, it 
may be observed that the following courses are listed as 
basic patterns of instruction designed to contribute to 
the development of musicianship: 
Music Reading 
Ear Training 
Keyboard Harmony 
Harmony (part writing) 
Form and Analysis 
Counterpoint 
Instrumentation 
2Note: This view is substantiated by the expressed judgments of supervisors in the field of music education 
for public schools and by the heads of departments of music 
education in collegiate institutions. See the ppendix. 
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Prevailingly, the first four subjects mentioned are 
correlated, which is a distinct advantage in that they might 
be better comprehended as component and unified elements of 
music. 
Musical performance. The data collected from the 
questionnaire and the survey of the institutional catalogues 
reveal that the following subjects were in general use for 
this area: 
Major Applied Music 
Minor Applied Music 
Functional Piano 
Functional Voice 
Conducti~ 
Ensemble llarge and small) 
The general acceptance of these courses implies 
regard for their functional values in developing and 
achieving skill in musical performance. 
Professional education. Examination of data for this 
area disclosed that offerings in current use were educational 
and musical in content. 
I. General Education 
Educational Psychology 
or 
Human Growth and Development 
II. Music Education 
• Music Methods for 
1. elementary school 
2. high school 
3. instrumental classes 
4. vocal classes 
B. Student Teaching 
1. observation 
2. participation 
The ends-in-view in professional education need no 
special emphasis, concerned as they are with equipping the 
prospective music teacher with educational objectives 
together with procedures through which realization can be 
achieved. Philosophy of education, which does not appear 
in the subject group as suggested by the Music Educators 
National Conference, seems to be desirable for inclusion, 
since an over-all comprehension or educational aims and 
values is basic to good practice. Added also to the 
proposed curriculum are the educational courses listed 
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under the title "Professional Concentration." This implies 
the use of the block system for student teaching in which 
assignments are on an all-day basis for an eight-week period, 
so that the student may participate in the total program or 
the school. The so-called 11 block" system of student 
teaching is more appropriate to the facilities of the small 
college than to the large institutions where large numbers 
of candidates have to be placed. 
In organizing a program in music education for the 
small college--the stated objective of this study--it seems 
necessary to consider any essential differences that might 
obtain because of relative size, and make provisions for 
such differences. In the light of existing objectives and 
standards for college education, it is difficult to discover 
the need for fitting the program of courses pursued to any 
given institutional size. However, certain educational 
advantages do seem to appear in favor of the small college: 
(l) closer student-faculty relationship; (2) better 
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opportunity for counseling and guidance; (3) smaller classes 
with chance for more effective instruction; (4) opportunity 
of including unique programs; (5) choice of guided electives. 
The advantages of the first four mentioned points seem clear. 
Too much freedom of choice of electives, however, is 
questionable because of the immaturity of judgment in the 
average student. Pressure of "requirements" demands 
strictest economy in the student's program. There is no 
time for unwise choices. The term "directed electives" 
savors of definite assignment which restricts opportunity 
on the part of the student to learn how to choose wisely. 
Therefore, the term "guided electives" is proposed. This 
phraseology implies conference between the novice and the 
experienced on the point of relative values for his 
ends-in-view. 
In connection with the organization of the curriculum 
program under consideration, three advantages do function: 
(1) opportunities for uniqueness of program; (2) possibility 
for closer collaboration of faculty personnel; (3) more 
effective instruction. The probability of the success of 
such a program as proposed, is enhanced in small colleges 
that are other than state-supported, and thererore, rreer 
of restrictions by state requirements. 
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The psychological principle enunciated by the Gestalt 
psychology: that is, meaningful experiences fit themselves 
into a pattern of understanding whereby a vision of the 
whole situation may be conceived and planned goals realized, 
substantiates the inclusion of a course, musical experiences, 
in the proposed curriculum. 
There exists in the music education program manifold 
opportunities for teaching and learning through experiential 
situations . These experiences may be drawn from the several 
areas or musicianship, and so taught that there will result 
an integration or the basic concepts of musicianship and a 
sense of the program in music education as a unified whole . 
The unique proposal in the curriculum under consideration, 
then, is the formulation of a course in "musical experiences, 11 
the situational content being drawn from all areas of the 
program, but centered in a specific course and conducted in 
collaboration with the instructional starr of the entire 
department . 
Regard of pertinent educational principles will 
iDrluence the selection of experiences and determine their 
effectuality: 
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1. These experiences should aim to enhance, stress, 
or clarify the cultural and evaluative aspects 
of the music education program and stimulate 
the creativity of the students. 
2. Experiences should develop an appreciation of 
music as a profession and a realization of the 
function of the teacher of music. 
3. The experiences selected from all areas of 
musicianship should be guided to insure musical 
growth in appreciation and understanding of the 
program as a whole. The educational perspective 
of the student is not definite enough to assure 
independent achievement. 
4. The situations for experiences should not only 
provide for individual activity, but should 
embrace the departmental personnel (students 
and instructional staff), in co-operative 
planning and participation. Many such 
opportunities exist within the college program 
of musical entertainment as well as within the 
performance activities of the department of 
music education. 
The specific experiential content of such a course 
might be assumed to be included in a syllabus of any of 
several courses of the subject content areas. Such implied 
inclusion and actualization, however, are obviously subject 
to the judgment or favor of the one in charge. To assure 
realization of the full import of the proposed course, 
"Musical Experiences," it is suggested as a definite and 
separate component of the curriculum in music education 
and the center around which all departmental courses might 
revolve. 
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II. MUSICAL EXPERIENCES 
This course purposes specifically to provide definite 
musical experiences that will stimulate interest and develop 
desirable attitudinal response on the part of students in 
music education. To assure realization of the objectives of 
the proposed course, continuous and progressional guidance 
must be provided through directive sheets and evaluative 
conferences. 
The following synopsis of the proposed course (one 
hour credit throughout the four-year period) presents the 
types of musical experiences and the areas from which they 
are drawn: 
1. Listening experiences 
2. Participative experiences 
3. Evaluative experiences 
4. Creative experiences 
5. Professional experiences 
The accompanying tabulation of the aspects of the 
proposed musical experiences moving in progressive gradation 
through the four-year period presents in bird's-eye-view the 
type of activities that will contribute to the aims of the 
suggested course. 
Listening experiences. Since listening involves all 
phases of musical activities and all levels of human beings, 
children, adults, trained and untrained, it can be a forceful 
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factor in conditioning favorable response for understanding . 
Therefore, emphasis will be placed on listening to the four 
fundamental elements in music: (1) rhythm, (2) melody, 
(3) harmony, (4) tone color. 
Guided listening experiences with recordings and live 
performing groups will be used to bring an awareness of 
rhythmic patterns, differences in tempo, tone, pitch, 
blending of parts, recognition of themes, and instrumentation 
and excellence of performance . Opportunities will be 
provided for establishing deeper understanding of theoretical 
principles and their application to the performance of music . 
For example, listening to chords and cadences will help 
develop ear training. Furthermore, listening while looking 
at a score of the music will stress the importance of seeing 
in symbolic form (notes) that which is heard. 
For the detailed aspects of the procedure see 
Tables LVIII, LIX, LX, LXI. 
Year 
Freshman 
Sophomore 
Junior 
TABLE LVIII 
LISTENING EXPERIENCES 
Rhythm 
Rhythmic Patterns 
Simple rhythmic patterns in 
2/4, 3/4, 4/4, 6/8, etc . , 
will be illustrated to 
emphasize the system of 
rhythmic notation. 
Illustrations will include 
simple marches, hymns, 
waltzes. These will be 
expanded gradually to 
more difficult musical 
compositions . 
Continuous expansion 
and identification of 
the simple rhythmic 
patterns gradually 
leading into simple 
polyrhy thms . 
Continued emphasis on 
identification of 
multiple polyrhythms 
and introduction of 
more complex patterns 
Experiential 
Content Courses 
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Music literature 
Music theory 
String class 
Ensemble 
Applied major 
Applied minor 
Music theory 
Counterpoint 
Applied major 
Applied minor 
Ensemble 
String 
Woodwind 
Brass 
Percussion 
Music theory 
Counterpoint 
Ensemble 
String 
Brass 
Percussion 
Music history 
Instrumentation 
Form and analysis 
Voice class 
Applied major 
Applied minor 
Conducting 
Year 
Senior 
TABLE LVIII 
(continued) 
LISTENING EXPERIENCES 
Rhythm 
Rhythmic Patterns 
Review of rhythmic 
patterns from simple 
through complex forms . 
Recognition of all 
rhythmic forms as they 
occur in musical 
compositions. 
Experiential 
Content Courses 
Music theory 
Applied major 
Counterpoint 
Conducting 
Music history 
Ensemble 
Rhythmic form 
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and analysis 
(Guided electives) 
Year 
Freshman 
Sophomore 
Junior 
Senior 
TABLE LIX 
LISTENING EXPERIENCES 
Melody 
Characteristics 
Situations here involve 
listening to selections 
illustrating descriptive 
melodies, as well as pitch, 
expression and tempo . As 
the melody is demonstrated 
by a record or a performer, 
the listener is guided to 
understand its function 
and importance . 
Continuance of the simple 
descriptive melodies will 
lead into selections that 
illustrate themes, phrases 
and forms, etc . 
Progression from the 
experiences provided on 
the Freshman and Sophomore 
levels culminates in 
readiness for the recognition 
of themes in variation. 
Listening situations will 
be provided that give 
opportunity to recognize 
the characteristics of 
the sonata-forms, etc . 
Experiential 
Content Courses 
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Music literature 
Music theory 
Applied major 
Applied minor 
String class 
Ensemble 
Music theory 
Counterpoint 
Applied major 
Applied minor 
Woodwind 
Brass or 
Percussion classes 
Applied major 
Conducting 
Ensemble 
Form and analysis 
Instrumentation 
Music his t ory 
Voice class 
Applied music 
Ensemble 
Year 
Freshman 
Sophomore 
Junior 
Senior 
TABLE LX 
LISTENING EXPERIENCES 
Harmony 
Chord Progression 
The problem involved here 
is a recognition of the 
key and the primary chords, 
I, IV, V, associated with 
the key. Consideration 
will be given to the 
inversion of the chords. 
Continuation of the 
recognition of chords 
with full harmony (1-3-5-8). Introduction 
of simple modulation and 
cadences and their 
function. 
Continued emphasis on all 
chords and cadences. 
Introducing dissonant 
harmony. 
Recognition of chords with 
inversions, cadences, 
modulation and dissonances 
in compositions of 
gradually increasing 
complexity. 
Experiential 
Content Courses 
Applied major 
Applied minor 
Ensemble 
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Music literature 
String class 
Theory 
Applied major 
Applied minor 
Ensemble 
Counterpoint 
Theory 
Woodwind, brass, 
percussion class 
Applied major 
Conducting 
Ensemble 
Form and analysis 
Music history 
Voice class 
Instrumentation 
Applied major 
Ensemble 
Year 
Freshman 
Sophomore 
Junior 
TABLE LXI 
LISTENING EXPERIENCES 
Tone and Tone Color 
Variations 
Learning: ( 1) the meaning of 
the term "tone"; 
(2) relationship of tone to 
scale; (3) characteristics of 
tone (pitch and duration); 
(4) beauty of tone; (5) "tone 
color" as obtainable from 
various instruments; 
(6) difference in timbre in 
human voices. 
Continued emphasis on tone 
and its qualities . 
Introducing tones in 
combinations (two tones, 
three tones, four tones--a 
full chord and a seventh 
chord) . Relationship and 
function of tones . 
Emphasis on blending of tones 
and balance of parts with 
possible groups of tones . 
Recognition of tonal effects 
or tone color in the 
performance of musical 
organizations . 
Experiential 
Content Courses 
Applied major 
Applied minor 
Ensemble 
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Music literature 
Music theory 
String class 
Applied major 
Applied minor 
Counterpoint 
Ensemble 
Theory 
Woodwind, brass 
classes 
Applied major 
Conducting 
Ensemble 
Form and analysis 
Instrumentation 
Music history · 
Voice class 
Senior 1. Review and emphasis on Applied major 
awareness of tone color in Ensemble 
its various aspects. 
2. Grasp and understanding 
of foregoing principles 
demonstrated by an unguided 
awareness and recognition of 
them in a musical performance . 
Note: Situations involving single classes or groups of 
several classes representative of all learning aspects of the 
departmental program will be arranged for all of these musical 
experiences . The collaboration of appropriate instructors 
will be engaged for the respective situations. 
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Participative experiences. It is important that the 
school music teacher have experiences that will develop a 
basis for judging the qualitative aspects of musical 
performance in individuals or groups. The role of the 
teacher extends beyond the immediate classroom to that of 
adjudicator or supporter of community musical cultural 
efforts. In this course on Musical Experiences opportunity 
will be provided for the student's participation as an 
individual in a musical program or through membership in 
ensembles. Emphasis will be placed on the student's 
contribution to the qualitative aspects of the musical 
performance such as tone, blending of parts, style, 
planning, and arrangement of the program. The student's 
participating experiences should also lead to personal 
and social development such as initiative, creative 
imagination, and co-operation. These qualities are 
important for working with community groups, festivals, 
sings, and Parent Teacher Association. Such experiences 
could eventuate in better musical taste. 
Table LXII gives an outline of this phase of the 
program. 
Year 
Freshman 
Sophomore 
Junior 
Seniors 
TABLE LXII 
PARTICIPATIVE EXPERIENCES 
Intra-
departmental 
Plans for 
student 
assistance 
in arranging 
programs for 
assemblies, 
recitals, 
concerts, and 
sings. 
Performing with 
band, chorus 
and/or orchestra. 
Continuance of 
planning and 
arranging of 
programs for 
assemblies, 
recitals, 
concerts, and 
sings. 
Student 
assistance 
with panel 
discussions 
and seminars. 
Share 
responsibility 
of musical 
equipment, 
departmental 
aide. 
Opportunities 
for assistance 
with 
discussions, 
seminars and 
minor research 
problems. 
Extra-
departmental 
Plans for an 
orr-campus trip 
to music 
conferences and 
participation 
in student 
chapters. 
Plans for 
attendance at 
concerts and 
conferences. 
Contributing 
actively to 
conference 
program (if 
possible}. 
Attendance at 
forums and 
lectures, in 
the field and 
in affiliated 
fields 
Attendance at 
festivals, 
conferences, 
concerts and 
giving a 
senior 
recital. 
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Experiential 
Content Courses 
Applied major 
Ensemble 
Functional piano 
Applied major 
Applied minor 
Ensemble 
Woodwind, brass 
classes 
Applied music 
Conducting 
Ensemble 
Music history 
Applied music 
Ensemble 
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Evaluative experiences. Evaluative experiences can 
lead to (1) a recognition of basic needs in the light of 
proposed objectives; (2) continuous improvement of conditions 
that will realize those needs; (3) an awareness of musical 
growth. These are experiences in which the staff and 
students may participate not only as separate classes but 
as integral elements of the department as a whole, for they 
embrace the entire music education program. Further, such 
evaluative experiences can contribute to an understanding 
of an ability in musical criticism which in turn aids in 
the development of musical appreciation. 
Receiving specific attention would be recognition of 
themes, phrases, style, tonal and structural effects and 
standards of performance. The scope of these experiences 
would include a knowledge of the other subject areas such 
as general culture (music literature), theory and education 
(methods). 
Consideration would also be given to evaluating 
musical programs such as concerts, recitals, and operas, 
which would lead to a deeper understanding and appreciation 
of musical forms such as the symphony, concerto, and opera. 
Consideration would also be given to analysis of reports 
of musical performances as given by representative music 
critics. 
Table LXIII shows the procedures to be followed. 
Year 
Freshman 
Sophomore 
Junior 
Senior 
TABLE LXIII 
EVALUATIVE EXPERIENCES 
Qualitative 
Aspects of Performance 
Major emphasis on self-
evaluation. Consideration 
given to singing and playing 
in tune, reading music 
independently, regard for 
phrasing, rhythmdc effects, 
dynamics and general interest 
in the work. Guidance in 
evaluation of qualitative 
aspects of group performance. 
Continued guidance for self-
evaluation with major emphasis 
on group performance . 
Attention will be given to such 
qualitative aspects as balance 
of parts, blending of voices, 
interpretation of style, 
quality of tone, and expressive 
performance . 
Continued emphasis will be 
placed on qualitative aspects 
of musical performance . 
Evaluation of style and 
structure of composition. 
Analysis of reports by 
representative music critics. 
Awareness, discrimination, and 
evaluation of such elements as 
measure signature, repetition 
of themes, mode and tone color 
of main theme and choice of 
chords . Guidance in evaluating 
the instructional program and 
the constructive relationship 
of school and community. 
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Experiential 
Content Courses 
Applied major 
Applied minor 
Ensemble 
String class 
Theory 
Applied major 
Applied minor 
Ensemble 
Theory 
Woodwind, brass 
and percussion 
classes 
Applied major 
Applied minor 
Conducting 
Counterpoint 
Form and analysis 
Instrumentation 
Ensemble 
Voice class 
Applied major 
Ensemble 
Evaluation in 
education 
Student teaching 
Materials and 
methods in 
elementary and 
secondary 
schools 
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Creative experiences. Many music educators think that 
opportunities should be provided for the school music teacher 
to develop this phase of preparation. Thus, the teacher 
becomes capable of providing an atmosphere in which a desire 
or feeling for creativity on the part of his pupils may 
freely express itself. The imagination may be moved to 
write a song, create a story or a dance, dramatize a play, 
organize a program, or improvise parts. In the technical 
aspects of the creative activities, the teacher will be 
prepared to lend sympathetic guidance, yet not dampen the 
enthusiasm of the creative spirit. 
Table LXIV presents the procedures to be followed. 
Year 
Freshman 
Sophomore 
Junior 
Senior 
TABLE LXIV 
CREATIVE EXPERIENCES 
Types of 
Experiences 
Opportunity that will stimulate 
and encourage creativit~ on the 
part of the student--{lJ 
planning programs, ( 2J arranging 
material for music groups, (3) writing a story for musical 
setting, (4) composing simple 
tunes . 
Situations to stimulate and 
guide the student to express 
himself musically. 
Opportunities for selecting 
materials for and organizing 
programs, improvising a bass 
for a given melody, creating 
a melody . 
Continued emphasis on creating 
melodies, improvising musical 
themes and forms needed for 
dances and plays . 
Encouragement to write simple 
class songs. Guidance for 
arranging and rearranging 
vocal and instrumental parts 
for small groups . Guidance 
in writing effective descants . 
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Experiential 
Content Courses 
Applied major 
Ensemble 
Theory 
Applied major 
Applied minor 
Counterpoint 
Ensemble 
Woodwind, brae s 
and percussion 
classes 
Applied major 
Conducting 
Ensemble 
Form and analysis 
Voice class 
Applied major 
Ensemble 
Student teaching 
Professional experiences . Since the school music 
teacher's education includes more than a knowledge of music, 
experiences should be included which would develop the 
personal and social maturity of the student and contribute 
to his professional proficiency . Therefore, situations 
will be provided that tend to develop such personality 
characteristics as initiative, creative imagination, 
judgment, dependability, and co-operation; and such 
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leadership qualities as organization and executive ability. 
Furthermore, in order to foster an awareness of the 
larger whole of which the departmental program of music 
education is but a part, it is essential to acquaint the 
prospective teacher with organizations and agencies that 
are concerned with the total program through acquaintance 
with professional activities of teachers in the field. 
Several procedures suggest themselves which may be realized 
by the student directly or vicariously: 
1. Attendance at music education conferences--
local, regional or national. 
2. Reading of musical and education literature, 
books, periodicals, reports of national societies · 
and research studies of music education problems. 
Thus, to promote the suggested goals for professional 
experience, opportunities can be centered in certain 
departmental activities: 
1. The Departmental Assembly where lectures are 
given, reports read, panels, and open forums 
conducted. 
2. The Departmental Seminar where problems and 
practices of music education are discussed. 
Since research studies center in problems and 
practices, they may be considered in this 
connection, and students may be initiated 
into simple research procedures. 
Table LXV shows the detailed aspects of the procedure. 
TABLE IlXV 
PROFESSIONAL EXPERIENCES 
Year Situations and Projects 
Freshman Opportunities for assisting 
with planning programs for 
the departmental assembly. 
Experiences in working with 
children or teachers on 
playgrounds. 
Sophomore Provision for continuous 
opportunities to work with 
people and to assist with the 
programs for departmental 
assembly. Reading and 
reporting professional 
literature. 
Juniors Continued emphasis on 
readings--books, periodicals, 
and reports of musical 
entertainment in the field. 
Attendance at conferences--
local, state, and national. 
Participation in departmental 
seminars, panels,and forums. 
Off-campus visits to other 
schools for observation and 
to other music departments. 
Seniors Continuance of the program 
for the junior year will be 
stressed for this level. 
Opportunities for simple 
research problems. 
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Experiential 
Content Courses 
Applied major 
Functional piano 
Ensemble 
Applied major 
Social science 
Ensemble 
Woodwind, brass 
and percussion 
classes 
Ensembles 
Voice class 
Applied major 
Ensemble 
Materials and 
methods 
Student teaching 
School in relation 
to society 
In all these experiential activities--listening, 
participative, evaluative, creative, and professional--
stimulation of the student's initiative and creativity 
will be the controlling principle . The end result should 
be the development of "musical personality" in the 
prospective teacher and an appreciation of his chosen 
vocation. 
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It seems fitting in closing this section to emphasize 
the value of musical experiences by quoting from a letter 
received from the Chairman of the Department of Music 
Education at Oberlin College relative to the plan to send 
the entire third-year class to Salzburg for a year of 
musical experiences: 
We lay no claim to inventiveness in terms of the 
primary purpose of the Salzburg project. This purpose 
is the broadening of cultural horizons in a field of a 
high specialization. We believe that in a world of 
closing cultural relationships one will be an improved 
individual and better teacher with a first-hand 
knowledge of the ways and customs of other peoples of 
the world . Thus, evolved the plan for giving our 
students one year of study in a recognized institution 
of music in another country .j 
The classificatlon of subject content areas in the 
music education curriculum as approved by the nationally 
3Note: From correspondence with Dr. Wesley E. Smith, 
Chairman of the Department of Music Education, Conservatory 
of Music, Oberlin College {October 14, 1958). 
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known musical organizations, was used in the construction of 
the proposed curriculum. They are: 
General Culture 
1. English 
2. Natural Science 
3. Music Literature 
4. Social Science 
5. General Psychology 
6. Art Appreciation 
1. World Literature 
8. Music History 
g. Guided Electives 
Basic Music 
Theory: 
1. Music Reading (sight singing, etc.} 
2. Ear Training and Dictation 
3. Keyboard Harmony 
4. Harmony 
5. Counterpoint 
6. Form and Analysis 
7. Instrumentation 
Musical Performance 
1. Applied Major--Piano, Voice and/or Instruments 
2. Functional Piano 
3. String Class 
4. Ensemble--Band, Choir or Orchestra 
5. Applied Minor 
6. Woodwind (clarinet) 
1. Brass and Percussion (cornet} 
8. Voice Class 
g. Conducting 
1 . 
2. 
3. 
4. 
s. 
6. 
1. 
8. 
Professional Education 
Human Growth and Development 
Philosophy of Education 
Principles of Education 
The School in Relation to Society 
Evaluation in Education 
Materials and Methods for Elementary Grades 
Materials and Methods of Music in the 
Secondary Schools 
Student Teaching 
III. PROPOSED CURRICULUM 
The following conspectus shows (1) the courses 
comprising the curriculum, (2) the grade level on which 
they are given. 
First Semester 
Subject 
English 
Natural Science 
Music Literature 
Theory 
Applied Major 
Functional Piano* 
String Class 
Ensemble** 
Musical Experiences 
Physical Education 
*or applied minor 
CONSPECTUS 
Freshman~ 
Second Semester 
Subject 
English 
Natural Science 
Music Literature 
Theory 
Applied Major 
Functional Piano 
String Class 
Ensemble 
Musical Experiences 
Physical Education 
**band, choir, or orchestra 
First Semester 
Subject 
Social Science 
Art ppreciation 
Theory 
Counterpoint 
Applied Major 
Applied Minor 
Woodwind (clarinet) 
Ensemble 
Musical Experiences 
Physical Education 
Sophomore Year 
Second Semester 
Subject 
Social Science 
General Psychology 
Theory 
Counterpoint 
Applied Major 
Applied Minor 
Brass and Percussion 
(cornet) 
Ensemble 
Musical Experiences 
Physical Education 
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Junior Year 
First Semester 
Subject 
Human Growth and Development 
World Literature 
Music History 
Form and Analysis 
Applied Major 
Voice Class 
Conducting 
Ensemble 
Musical Experiences 
-
Senior Year 
-
First Semester 
Subject 
Professional Concentration: 
Principles of Education 
The School in Relation to Society 
Evaluation in Education 
Materials and Methods of Music 
in .Secondary Schools 
Student Teaching 
Applied Major 
Guided Electives: 
Introduction to Fine Arts 
Literature 
Modern Languages 
Speech 
History of the Opera 
Modern Music 
Rhythmic Form and Analysis 
Aesthetics 
Physics of Sound 
119 
Second Semester 
Subject 
Materials and Methods 
for Elementary Grades 
Instrumentation 
Music History 
Form and Analysis 
Applied Major 
Voice Class 
Conducting 
Ensemble 
Musical Experiences 
Second Semester 
Subject 
Philosophy of Education 
Applied Major 
Ensemble 
Musical Experiences 
Guided Electives 
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IV. SUMMARY 
The purpose of this chapter was the consideration of 
materials and psychological and educational principles 
underlying their selection as a basis for the formulation 
of the curriculum proposed in this study. 
The data secured from the distributed questionnaire 
gave suggestions as to the selection and organization of 
subject matter prevailing in the present practices of music 
education, in the light of approved standards proposed by 
accrediting agencies. 
The proposed curriculum for the small college, the 
problem of the study under pursuance, included two 
innovations: (l) guided electives, and (2) musical 
experiences. The guided electives suggested are primarily 
of cultural value. The course in "musical experiences" 
provides situations, both within the department and in 
extension to the professional field of which the 
prospective teacher will soon become a part, wherein the 
theoretical, evaluative, and creative aspects of the 
music curriculum may receive concrete emphasis. 
The curriculum conspectus gave a bird's-eye-view 
of the courses included, together with the grade level 
allotment. 
CHAPTER VI 
FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS 
The purposes of this study were (1) to analyze and 
evaluate present practices in the education of school music 
teachers; (2) to discover any differences that might exist 
between large and small colleges; (3) to determine any 
advantages of the small college; and (4) to propose a music 
education curriculum in the light of data derived from 
questionnaires and other sources, for a small college with 
an enrollment up to 2,000 students. 
The data contained in this study came from the 
following sources: (1) reading of books, periodicals, 
certain research studies, and reports of scientific 
societies pertinent to the problem; (2) responses to a 
questionnaire from two hundred and eight selected colleges 
throughout the United States engaged in the education of 
school music teachers; (3) examination of one hundred 
instructional programs in the catalogues of institutions 
with music education departments; (4) experiences from the 
field gathered through interviews and correspondence with 
music educators; (5) informal survey of precollege musical 
readiness revealed through responses of high school 
seniors. 
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I. FINDINGS 
The findings of this investigation are presented 
below: 
{1) In spite of the fact that school music teachers 
were being prepared in four types of institutions--
conservatories, liberal arts colleges, teachers colleges, 
and universities--a large majority of these teachers were 
being prepared in liberal arts colleges under private 
control. 
{2) There was a growing recognition of the importance 
of accreditation as represented by the small number of 
co-operating institutions with no accreditation. Three of 
the nine institutions with no accreditation reported that 
they had applied for membership in one of the accrediting 
agencies. 
{3) A wide difference was seen in the range of 
required semester hours for graduation in similar types of 
institutions for the four-year preparatory period of the 
school music teacher. This difference is also noticeable 
in the amount of credit given in theory for graduation. 
For example, the minimum semester hours in theory for 
graduation in liberal arts colleges range from six to 
sixty semester hours; in conservatories from four to 
forty-eight semester hours; and in teachers colleges 
from four to thirty semester hours. 
(4) High endorsement was given by all of the 
co-operating institutions as to subjects in the general 
culture area. These were: English, literature, general 
psychology, social sciences, natural sciences, and 
humanities. 
(5) In the major performance area--piano, voice, 
and/or instruments--the amount of credit given by some of 
the co-operating institutions for piano and for voice 
showed a variation from that given for instruments. The 
allotment of credit for all of these aspects of music was 
consistently lowest in teachers colleges. 
(6) The special requirements for music education 
majors such as senior recitals, primary and secondary 
instruments, and piano facility, were endorsed by all 
types of the co-operating institutions. 
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(7) Provision was made for class piano and voice 
class instruction by all types of co-operating institutions, 
but to a limited degree. 
(8) The high endorsement placed on screening of 
candidates, scholastic rating (as indicated by grade points 
in general education and area of music), completion of 
methods courses, and regularity of observation periods 
showed considerable agreement in the co-operating 
institutions relative to student teaching readiness. 
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(9) A prevailing practice of the co-operating 
institutions is to schedule their music education curriculums 
for a four-year or eight-semester period. 
(10) Institutions offering a major in music education 
were overwhelmingly in agreement as to required high school 
units, but showed no high percentage as to use of special 
music committee or objective tests relative to college 
entrance requirements. 
(11) There was a wide acceptance of subjects listed 
in the area of music theory as basic music for the 
development of musicianship. These were: music reading, 
ear training and dictation, keyboard harmony, harmony 
(part writing), form and analysis, instrumental and/or 
vocal arranging, and counterpoint. 
(12) Of the various activities listed, under the 
caption of musical performance, beginning conducting 
showed the highest frequency as a required course. In 
descending order of frequency, the others were choral 
music, advanced band, large and small ensembles, beginning 
band, and advanced conducting. Credit was given by some 
institutions for group work on a laboratory basis. In 
some instances no credit was given for large or small 
ensembles. 
The above findings reflected the diversity of 
treatment of the various requirements by the co-operating 
institutions in the education of the school music teacher 
throughout the United States . 
II. CONCLUSIONS 
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The following conclusions are drawn from the results 
of this study: 
(l) The data collected in the questionnaire 
submitted to the several classes of institutions maintaining 
music education departments, from a survey of music education 
curriculums in accredited colleges, and from conferences and 
correspondence with heads of music departments and 
supervisors in the field reveal the need for few important 
changes in the curriculum currently in use, since they 
regard to great degree the standards proposed and approved 
by the Music Educators National Conference, National 
Association of Schools of Music, Music Teachers Association, 
and American Association of Colleges for Teacher Education. 
(2) Consideration of the literature pertinent to the 
problem leads to the conclusion that recommendations and 
progressive modifications for music education have come 
about through systematic research on the part of national 
music societies and accrediting agencies . 
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(3) The lack of precollege musical experiences and 
the short preparatory college period continue to emphasize 
the need for an extension of the four-year or baccalaurate 
degree period in the education of the school music teacher. 
(4) While the curriculum of the small college may 
be limited in expansion and variety of course offerings, 
conditions favorable for unique innovations were apparent: 
(1) opportunity for closer faculty-student relationship; 
(2) opportunity for smaller classes with chance for more 
effective instruction; (3) opportunity of including 
programs characterized by new or experimental features; 
(4) opportunity for choice of guided electives. 
(5) Meaningful musical experiences, emphasized in 
the music education program, offer manifold opportunities 
for growth in the prospective teacher. 
The differences in findings and opinions secured 
through this investigation of current practices in music 
education, should serve as a guide in determining the 
types of activities and musical experiences best fitted 
for the preparation of the school music teacher. 
III. RECOMMENDATIONS 
In the light of the foregoing findings, the 
following recommendations are made: 
(1} Since an overwhelming majority of the 
co-operating institutions educating school music teachers 
are under private control 1 music educators should assume 
leadership in seeking the interest of state and municipal 
administrators in increasing facilities for the education 
of school music teachers in institutions under their 
control. 
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(2) National music educators associations should 
recommend that all institutions offering curriculums for 
teachers of music should become members of such associations 
and seek accreditation. Such procedure would raise the 
standards and increase the proficiency of music teacher 
education. 
{3) The total number of semester hours required for 
graduation as indicated by the co-operating institutions 
varied considerably in range in teachers colleges. In view 
of this 1 a study of the relative value of course offerings 
in the curriculum in the teachers colleges should be made 
in order to avoid duplication and overlapping of subject 
content material. Further1 the amount of credit given in 
theory for graduation may vary according to institutional 
practices; it is hardly defensible that such wide variation 
should take place within similar types of institutions. 
This irregularity of practice is certainly questionable. 
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Standards for the evaluation of subject content areas in the 
music education curriculum have been established and approved 
by leading musical organizations. If these standards are to 
be meaningful, they should be more uniformly accepted. 
(4) With increasing emphasis on courses from the 
liberal content area, due to the influence of local, state, 
departmental, and accrediting agencies, it is important that 
music educators assure adequate provision for basic courses 
{with implementation, if necessary), designed for the 
development of musical growth in the education of the 
school music teacher. 
(5) It is obvious from the data in this study that 
credit for the major performance area--piano, voice, and/or 
orchestral and band instruments--showed a variation. Why 
this disparity? If the requirements for the level of 
proficiency are the same, it seems that the credit given 
should be the same. 
(6) The general endorsement indicated by co-operating 
institutions of emphasis on piano facility and public 
performance for senior students should be strongly encouraged 
(when their readiness merits it). This procedure fosters 
interest and tends to promote proficiency in applied music. 
(7) Since there is usually more participation in the 
vocal program of the schools than in any other musical 
activity, institutions offering a major in music education 
should include voice training classes. While the study 
revealed that provision for this preparation was made by 
all types of the co-operating institutions, it was evident 
that the total number of institutions engaged in such 
practices, was comparatively small. 
(8) It is obvious from the study that all types of 
co-operating institutions recognized the need for student 
teaching readiness. In the construction of the music 
education curriculum, administrators should be concerned 
with experiences that will promote musical growth, liberal 
education, professional education, and personal and social 
maturity. 
(9) The institutional practice of scheduling music 
education curriculums for a four-year or eight-semester 
period, intensifies the demand that the student shall have 
had previous training in music. It is evident, then, that 
teachers of music, especially in high schools, should 
recognize the need for careful guidance of prospective 
music education majors. 
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The advisability of determining the needs of the 
school music teacher is great; but greater still is the need 
for determining the curriculum offerings in terms of musical 
experiences which will adequately meet those needs. This 
twofold purpose can best be accomplished through systematic 
research which will not only indicate these needs and the 
curriculum offerings adequate to meet them, but will also 
suggest uniformity of standards and procedures. 
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APPENDIXES 
APPENDIX A 
LOCATION OF CO-OPERATING INSTITUTIONS AND 
MAP SHOWING LOCATION OF CO-OPERATING 
INSTITUTIONS BY STATES 
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. 
LOCATION OF CO-OPERATING INSTITUTIONS 
(Enrollment limited to 2,000) 
States Res12onses States Res12onses 
Alabama 2 Missouri 12 
Arkansas 6 Nebraska 3 
California 3 Montana 3 
Colorado 2 Nevada 1 
Connecticut 1 New Jersey 1 
Delaware 1 New Mexico 1 
District of' Columbia 1 New York 9 
Florida 3 North Carolina 11 
Georgia 4 Ohio 13 
Idaho 3 Oklahoma 4 
Illinois 13 Oregon 2 
Indiana 7 Pennsylvania 13 
Iowa 6 South Carolina 3 
Kansas 8 South Dakota 5 
Kentucky 4 Tennessee 7 
Louisiana 3 Texas 13 
Maryland 2 Utah 1 
Massachusetts 4 Virginia 4 
Michigan 7 West Virginia 3 
Minnesota 7 Wisconsin 8 
Mississippi 3 Wyoming 1 
Total 208 
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APPENDIX B 
EXAMINATION OF MUSIC EDUCATION CURRICULUMS 
(CATALOGUES) 
Dear Sir: 
FORM LETTER TO INSTITUTIONS FOR CATALOGUES 
CENTRAL STATE COLLEGE 
WILBERFORCE, OHIO 
In pursuance of an educational project I am 
interested in securing the following materials: 
1. the general catalogue of your institution; 
2. any specialized bulletin or curriculum 
program issued by your Department of Music. 
I shall appreciate your co-operation, and may I 
ask for an early response. 
Very sincerely yours, 
136 
Anna M. Terry, Chairman 
Department of Music 
CATALOGUES EXAMINED FOR STUDY OF INSTRUCTIONAL 
~ 
PROGRAMS IN MUSIC EDUCATION 
Adams State College of Colorado 
Arizona State College 
Austin Peay State College - Tennessee 
Baldwin-Wallace College - Ohio 
Belmont College - Tennessee 
Berea College - Kentucky 
Bowling Green State University - Ohio 
Bucknell University - Pennsylvania 
Capital University - Ohio 
Central Missouri State College 
Chicago Musical College 
College at Montclair 
College-Conservatory of Music of Cincinnati 
College of St . Mary's of the Springs -Ohio 
College of Emporia - Kansas 
Dayton University 
Denison University - Ohio 
Depauw University 
Doane College - Nebraska 
Douglass College--Rutgers - New Jersey 
Drake University - Iowa 
Duquesne University - Pennsylvania 
Eastern Kentucky State College 
Eastern Michigan College 
Eastern Washington College of Education 
Fisk University - Tennessee 
Florida State University 
Friends University - Kansas 
Greensboro College 
Huron College 
Idaho State College 
Illinois State Normal University 
Immaculata College 
Indiana University 
Jamestown College - North Dakota 
Kansas State Teachers College - Emporia 
Kansas State Teachers College - Pittsburgh 
Kent State University - Ohio 
Lewis and Clark University - Oregon 
Macalester College - Minnesota 
Madison College - Tennessee 
Mary Hardin College - Texas 
McMurry College - Texas 
1958-1959 
1957-1958 
1958-1959 
1956-1958 
1957-1958 
1956-1957 
1958-1959 
1956-1957 
1957-1958 
1957-1958 
1956-1958 
1956-1958 
1958-1959 
1956-1958 
1957-1958 
1956-1957 
1956-1957 
1955-1956 
1956-1957 
1958-1959 
1957-1958 
1956-1957 
1957-1958 
1956-1957 
1956-1957 
1956-1957 
1957 
1957-1959 
1957-1958 
1958-1959 
1957-1958 
1956-1957 
1957-1958 
1957-1958 
1958-1960 
1957-1959 
1955-1956 
1958-1959 
1957-1958 
1957 
1957-1958 
1957-1958 
1957-1958 
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Meredith College - North Carolina 
Miami University - Ohio 
Michigan Sta te University 
Mississippi State College for Women 
Muskingum College - Ohio 
Nebraska State Teachers College 
New England Conservatory 
New Jersey State Teachers College 
Northwest Nazarene College - Idaho 
Northwestern University - Illinois 
Oberlin College - Ohio 
Oklahoma City University 
Oswego State Teachers College - New York 
Pacific University - Oregon 
Potsdam State University - New York 
State College of Washington 
State Teachers College - Mankato 1 Minnesota 
State Teachers College - West Chester 1 
Pennsylvania 
State University of Iowa 
State University of South Dakota 
Syracuse University - New York 
Temple University - Pennsylvania 
Texas Christian University 
The Furman University - South Carolina 
The Penn State University 
The University of Mississippi 
The University of New Mexico 
The University of Texas 
The University of Toledo 
The University of Virginia 
University of Alabama 
University of Arizona 
University of Bridgeport 
University of Chattanooga 
University of Delaware 
University of Florida 
University of Houston 
University of Kansas 
University of Maine 
University of Nebraska 
University of New Hampshire 
University of Oklahoma 
University of Oregon 
University of Portland - Oregon 
University of Rhode Island 
University of Richmond 
University of Southern California 
1957-1958 
1957-1958 
1956-1957 
1957-1958 
1956-1957 
1956-1957 
1957-1958 
1956-1958 
1957-1958 
1957-1958 
1955-1957 
1956-1957 
1956-1957 
1957-1958 
1958-1959 
1958-1959 
1957-1958 
1957-1958 
1958 
1958-1959 
1955-1957 
1956-1957 
1956-1957 
1956-1957 
1957-1958 
1957 
1956-1957 
1955-1957 
1957 
1957-1958 
1957-1958 
1957-1958 
1957-1959 
1956-1958 
1957-1958 
1957-1958 
1957-1958 
1956-1957 
1958 
1957-1958 
1958-1959 
1955-1956 
1956-1957 
1957-1958 
1958 
1956 
1955-1957 
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University of Utah 
University of Vermont 
University of Wisconsin 
University of Wyoming 
Valparaiso University - Indiana 
Virginia State College 
Western Illinois State College 
Western Michigan College 
Wesleyan College - Georgia 
West Virginia State College 
West Virginia University 
Williamette University - Oregon 
Wilmington College 
Wisconsin State College 
Wittenberg College - Ohio 
Xavier University - Louisiana 
1956-1957 
1957-1958 
1956-1958 
1956 
1956-1957 
1955-1956 
1956-1958 
1957-1958 
1957-1958 
1955-1957 
1956-1957 
1957-1959 
1957-1958 
1956-1958 
1957-1959 
1956 
APPENDIX C 
EXCERPTS FROM CORRESPONDENCE WITH MUSIC EDUCATORS 
AND PROFESSIONAL STATUS OF CORRESPONDENTS 
~ 
FORM LETTER FOR SUPERVISORS OF MUSIC IN PUBLIC SCHOOLS 
MUSIC DEPARTMENT 
CENTRAL STATE COLLEGE 
Wilberforce, Ohio 
October 28, 1957 
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As one engaged in the preparation of teachers of 
music for the public schools, and in connection with the 
pursuance of a problem in graduate education, I am 
interested in securing information on the following points: 
I . Adequacy of the musical cultural background of 
prospective teachers of music--
1 . To what extent do you find that the teachers under 
your supervision have (or have not) the necessary 
knowledge and appreciation of music for realizing 
the objectives of music education? 
2. What extension of the music curriculum requirements 
do you regard as essential for the improvement of 
their cultural background? 
3. To what extent do you believe that natural aptitude 
for music should figure as a basic qualification in 
the prospective teacher of music? 
II. Out of your experience, please suggest anything else 
that you consider essential in raising the standard 
of music education in the public schools. 
Note: No names of respondees to this questionnaire will 
be made public. 
Signed: 
Sincerely yours, 
Anna M. Terry, Chairman 
Music Department 
EXCERPTS FROM MUSIC EDUCATORS' LETTERS 
1. Increasing Effectiveness of Music Education Practices 
(a) Selection of students 
There should be more careful selection of students by 
college entrance boards . 
1~3 
Do not admit anyone who does not have innate capabilities 
and interest; and admit considerably fewer of those who 
do not have adequate preparation. 
Help some leaders in education to decide that just 
anybody cannot teach music . 
Candidates should be screened before entering a teacher 
education institution and again before undertaking their 
practice teaching to be sure that they have a reasonable 
chance of being successful music teachers. 
To attract the best young people to go into the 
profession by offering higher salaries and better 
community status, etc . 
(b) Natural aptitude as basic gualification 
The natural aptitude or talent for music should be a 
basic qualification, but from then on good training on 
the part of colleges . 
I believe it to be of great importance. But personality, 
drive, and organizing ability are also very important. 
I consider natural aptitude as most essential. 
To a very considerable extent, natural aptitude should 
be a basic consideration. 
There should be a natural aptitude for music as basic 
for teaching. 
To a great extent natural aptitude should be regarded 
greatly. 
Not only should a music teacher have a high natural 
aptitude for music, but she should be an artist in one 
line of performance. 
1~4 
The prospective music teacher should have above average 
natural aptitude for music. 
It is a necessity. Let's go after the best musically 
and mentally. 
In my opinion, native ability is a "must", if a teacher 
is to be successful. 
I think there should be fifty per cent aptitude as a 
teacher and fifty per cent natural aptitude as a 
musician. 
No one should entertain the idea of teaching without 
natural aptitude. 
I think it should figure very highly. The natural 
teacher is the best one especially if he is an educator 
first and a musician second. 
Both natural music and teaching aptitude are desirable. 
Natural aptitude for music is surely a basic 
qualification, but a "born" teacher can be developed 
and do much with children if she is a good leader. 
Natural aptitude is necessary, but an occasional plodder 
will make a good teacher and will grow in musicianship 
by progressive study. 
Natural aptitude is paramount. Too many go into music 
education with a limited musical ability; and this is 
wrong basically because of the influence that such 
future teachers would have on children. 
(c) Adequate knowledge and appreciation 
I would say that about seventy-five per cent of my 
teachers have the necessary knowledge for realizing the 
objectives of music education. 
1.45 
Many of them have the necessary knowledge for realizing 
the objectives of the music but lack teaching procedures. 
In general, most of our teachers have an adequate 
background in music. Many of them have such musical 
training as is given in conservatories. 
I think that they have an adequate background for 
teaching but they do not avail themselves of the cultural 
activities in their area ; for example, there are thirty-
four special music teachers and only eight have purchased 
tickets this season for the concerts sponsored by civic 
and musical organizations . 
I think that most of our music teachers in this city have 
the necessary knowledge and appreciation of securing the 
objectives of music education. Some are better musicians 
than others . The older ones stick pretty close to the 
classic fundamentals . Newer, younger ones bend over to 
modern style too much and do not seem to have a deep 
appreciation of the classics . 
I find that most of the teachers possess the necessary 
knowledge for realizing the objectives of music 
education but often lack the appreciation in keeping 
with that knowledge . 
More emphasis is being placed on music hence, we find 
the teachers better prepared . 
I have not always found teachers with the necessary 
knowledge of music literature for classroom needs. 
This limits the opportunity for widening the horizon 
of music appreciation. 
(d) Professional growth 
College teachers in the department of music education 
should keep abreast with the trends of music education 
in the public schools . Some of these teachers who were 
formerly school music teachers continue to use methods 
which a re not in keeping with today's needs . 
The cost particularly in organization is greater when 
music teachers fail to widen their horizon in knowledge 
and appreciation of the aesthetic and educational values 
of music. 
We do all we can to encourage professional growth in 
service . 
1.46 
Music teachers should continue to use their performing 
mediums with pleasure for themselves and to help lift 
the cultural level of their communities . This will lend 
dignity to the profession and inspire others . 
We are encouraging the "self-contained" classroom on 
the elementary level, with the hope that the classroom 
teacher will extend her knowledge and appreciation of 
music . 
If school administrators could be persuaded to include 
more music in their cultural growth some school 
problems for the music teachers may be eliminated . 
(e) The curriculum 
More attention should be given in education courses to 
the building of the total program of the schools at 
both elementary and secondary levels including music 
and the arts as an integral part of the total program. 
The requirements for the classroom teacher should be 
extended . 
All college people who expect to teach music should 
have more and more down to earth ground work in theory, 
sight-singing, composing, arranging, and history of 
music, in order that they may get the over-all 
appreciation of music . Too many just scratch the 
surface and do not get a depth of understanding as to 
great composers and their work. A study of modern 
music should be included but not to the neglect of 
the classics. 
The curriculum should be broadened to include methods 
courses for vocal and instrumental music. 
Improving curriculums and teaching methods are ways of 
raising standards of music education in the public 
schools . 
The curriculum should include more opportunities for 
student teaching and an extension of preparation on 
the lower level . 
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2. Suggestions for Raisins Standards of Public School Music 
(a) Increase the musical requirements of the classroom 
teacher . 
(b) Require of all music educators a knowledge of vocal 
music, since that phase of music is more widely 
used . 
(c) Place greater emphasis on the application of the 
subject matter to the classroom needs . 
(d) Have all music taught by teachers adequately 
prepared in the field . 
(e) Stress closer co-operation between the college 
music departments and the public schools . 
(f) Intensify efforts to stress the importance of 
music as a subject on all levels . 
(g) Make a careful selection of music--vocal and 
instrumental . 
(h) Extend the secondary music program to include 
courses in music literature and theory . Offer 
credit in applied music . 
(i) Limit rote singing and teach more music reading. 
(J) Create more opportunities for understanding and 
appreciating music . 
{k) Emphasize the importance of music skills--
functional piano and acquaintance with instruments. 
PROFESSIONAL TITLES OF CORRESPONDENTS 
1. Consultant in Music Education (City Schools) 
2. Consultant in Music Education (District) 
3. Co-ordinator of Music 
4. Co-ordinator of Music Education 
5. Director of Music Education 
6. Director of Music Education 
7. Director of Music (City) Public Schools 
8. Director of Music 
9. Director of Music 
10. Director of Music 
11. Director of Music 
12. Supervisor of Music Education 
13. Supervisor of Music Education 
14. Supervisor of (City) Public Schools 
15. Supervisor of Music in Public Schools 
16. Supervisor of Music 
17. Supervisor of Music 
18. Supervisor of Music 
19. Supervisor of Music City Schools 
20. Supervisor of Elementary Music Education 
21. Supervisor of Music 
22. Supervisor of Music 
23. Supervisor of Music 
24. Supervisor of Music 
25. Supervisor of Music (City Schools) 
California 
Texas 
Texas 
Pennsylvania 
New York 
Ohio 
Virginia 
New York 
New Jersey 
Rhode Island 
Georgia 
Indiana 
New York 
Minnesota 
Texas 
Alabama 
Kentucky 
Ohio 
Utah 
Florida 
Colorado 
Indiana 
Ohio 
North Carolina 
Ohio 
APPENDIX D 
CONFERENCE VIEWS OF MUSIC ADMINISTRATORS AND 
PROFESSIONAL STATUS OF CONFEREES 
FORM LETTER FOR CONFERENCES WITH MUSIC EDUCATORS 
CENTRAL STATE COLLEGE 
Wilberforce, Ohio 
Date--
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During year of 1957-1958 
In connection with a doctoral study at Boston University, 
may I have a brief conference with you on the following 
points: 
1. To what extent do you follow the Music Education 
Curriculum as recommended by the MENC and approved jointly by the NASM, MTNA, and the AACTE to the 
point of: (1) general culture, 33 per cent; 
(2) basic music, 14 per cent; (3) musical 
performance, 33 per cent; (4) professional 
education, 20 per cent? 
2. (a) What has been your experience as to the 
adequacy of the cultural background of the 
average school music teacher? 
(b) If you found it necessary to increase the 
cultural background of the school music teacher 
which of the four areas suggested by these 
organizations would you extend? 
3. What do you consider significant trends in music 
education? 
Because of your experience in administration of programs 
in music education, I will appreciate your co-operation. 
Sincerely yours, 
Anna M. Terry 
Chairman of Music Department 
VIEWS EXPRESSED BY MUSIC EDUCATORS IN CONFERENCE 
I. Adequacy of Cultural Background 
According to my experience, the cultural background 
of the average school music teacher needs more 
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emphasis. There is, however, also a lack of 
professional competence . I think perhaps, some of which 
may be due to overemphasis on methods courses to the 
neglect of musicality per se. The program for the 
school music teacher has been spread too thinly over 
some basic areas which now appear weak. I would suggest 
an intensification of musical competence as well as a 
broad background in general education; and for that 
accomplishment, I would extend the first three areas--
general culture, basic music, and musical performance . 
The music education majors, as other maj~rs, come to 
us with various backgrounds, and for many, the college 
curriculum can only prepare culturally to a limited 
degree during the baccalaureate period; hence, many 
students graduate after acquiring knowledge of the 
subject matter without gaining depth of understanding 
and appreciation. It is easy to see, then, that these 
basic curriculum aims suffer thereby in application to 
the students• teaching activities. Music educators, 
therefore, should seek to stimulate professional growth 
so that the students may come into an appreciation of 
the aesthetic values of their chosen field. 
I have found the cultural background of the average 
music teacher weak. I think this may be due to an 
overemphasis on skills to the exclusion of broad musical 
and human values. It is essential to consider the 
cultural and general educational potentialities of 
choral experiences, rather than thinking of the Spring 
Concert as the end of our objective . Music should be 
integrated into the general pattern of all learning in 
the school program. Plan the school music program so 
that it will overflow into the community and provide a 
basis for the cultural life of all our citizens . 
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It is my belief that the cultural background of the 
average school music teacher can be strengthened through 
emphasis on a broad general educational program. The 
music teacher needs to read widely and to develop his 
depth of thinking. He needs to place more emphasis on 
the literature of his field so that his musical 
performance may be more intellectual rather than just 
"digital." 
I think that many music educators will agree that 
the cultural background of the average school music 
teacher is weak. This may be due to the fact that the 
prospective music teacher has been required to do too 
many things within the four-year period, and it is 
natural that some area or areas would be weak. The 
length of preparation should be extended to five years, 
and the offerings in the curriculum organized to equip 
the student with knowledge and attitudes as well as 
techniques which will lead to continuing growth. 
Many music educators consider the cultural background 
of the school music teacher inadequate. This inadequacy 
not only expresses itself in failure to support cultural 
community endeavors, but in failure to stimulate the 
imagination of the pupils and attract them to the 
profession as a field for service. 
I think that a stronger music program on the secondary 
level will greatly aid the music teacher education 
curriculum at the college level. The psychology back of 
this is that ideas and attitudes so necessary for 
cultural growth will be developed. The secondary 
program, however, must be geared to meet basic needs for 
the effectiveness of such a foundation. 
The cultural background of the average school music 
teacher is weak. This weakness may be due partially to 
the inadequate development of basic skills such as 
reading and language usage in the elementary school. 
Lack of development in these skills, which are important 
sources for educational advancement, delimits the 
student's growth in appreciation of cultural affairs. 
This imposes a heavy responsibility on all future levels 
of learning. I would suggest, as aids for strengthening 
these weaknesses, an extension of the areas in general 
culture and musical performance. 
In an effort to cure one ill--lack of musical 
performance--the music educator has unconsciously 
created another, inadequate cultural background. 
I think that the growing importance of music in 
education, even in an age of greater science 
appreciation, indicates the strong need for a balanced 
program rather than over-emphasis or lack of emphasis 
in any area. Education today should stress human 
living. The area of general culture through its 
courses in the humanities and related experiences can 
broaden the general background of the music teacher 
and help prepare her to meet some of these needs. 
As we think more in terms of music as an integral 
part of our cultural heritage, I feel we might 
emphasize more literature, history, and the humanities, 
which would function in our music teaching. Evidently 
this will mean stronger entrance requirements or a 
five-year course. General culture is the area which 
I would extend. 
Suggestions for Improvement of Music Education Majors. 
1. Place greater emphasis on general scholarship as 
well as musical talent. 
2. Extend student teaching experiences to lower 
level of curriculum. 
3. Emphasize the style, interpretation, and history 
and literature of music. 
4. Strive for greater understanding in application 
of subject matter to classroom needs. 
5. Require an intensification of musical competence 
as well as broad general education. 
6. Provide opportunities for more musical 
experiences and limit the number of methods 
courses. 
1. Build a stronger precollege music program. 
8. Stress the growing importance of music in 
education. 
1§4 
9. Increase opportunities for understanding an 
appreciation of American and contemporary music . 
10. Stimulate growth in the personal values and 
teaching profession. 
11 . Provide more balance in the music program. 
12. Provide more general music work for nonperformers . 
13. Emphasize music in relation to other subjec t 
matter areas . 
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As one charged with the administration of a collegiate 
program, I am concerned about the degree of musical 
readiness that high school seniors bring to their college 
work. I have, therefore, constructed an inquiry sheet by 
which to make an informal survey . 
Will you kindly co-operate with me to the point of 
having a responsible music teacher admini ster the 
accompanying inquiry sheets to members of your senior 
class? With appreciation for your extended courtesy, 
Sincerely yours, 
Anna M. Terry, Chairman 
Music Department 
. 
MUSICAL BACKGROUND OF HIGH SCHOOL SENIORS 
I. MUSICAL INFLUENCES IN THE HOME 
Directions: Check 
1 . Which of these musical facilities do you have in 
your home? 
Piano 
Trumpet 
Radio 
Saxophone 
Phonograph and recordings 
2. Which do you like best? 
Clarinet 
Cello 
Violin 
Television 
Organ 
3. Write the name of your favorite musical program 
on the television. 
II . MUSICAL EXPERIENCES 
1 . Attendance 
List several musical events that you have attended . 
2. Participation 
In what musical organizations have you taken part? 
(Instrumental or vocal) 
III. DEFINITIONS OF MUSICAL TERMS 
Directions: Write briefly the meaning after each term. 
1 . a cappella 
2. theme 
3. rhythm 
4. aria 
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s. recitative 
6. art song 
7. sextette 
8. expression 
9. syncopation 
10. fine 
11. coda 
12. adagio 
13. andante 
14. a tempo 
15. staccato 
16. cantabile 
17. crescendo 
18. legato 
19. vivace 
20. poco animato 
21. allegro 
22. len to 
23. ritard 
24. diminuendo 
25. moderato 
IV. IDENTIFICATION OF MUSICAL AREAS OF ARTISTS 
Directions: Classify as conductor, vocalist, or 
instrumentalist the following musicians. 
(Write Q, V or I in ( ). 
1. Rise Stevens 
2. The Budapest Quartet 
3. Walter Bruno 
4. Rubinstein 
5. Toscanini 
6. William Warfield 
7. Fritz Kreisler 
8. Ezio Pinza 
g. Albert Schweitzer 
10. Francescatti 
V. CHOICE OF MUSICAL SELECTIONS 
Directions: Rank these selections in the order of 
your choice. Place numerals after titles. 
1. I Believe 
2. Ave Maria (Schubert) 
3. Over the Rainbow 
4. Clair de Lune (Debussy) 
5. Rhapsody in Blue 
6. No Man Is An Island 
7. Because 
8. Soldiers Chorus {Faust) 
g. Brahms Lullaby 
10. Flight of the Bumblebee 
VI. MUSICAL COMPOSITIONS AND MUSICAL FORMS 
Directions: Place in parenthesis of the left-hand column 
the number of the composition in the right-
hand column that properly classifies it. 
a. Opera 1. Grand Canyon 
b. Suite 2. The Messiah 
c. Hymn 3. Celeste Aida 
d. Aria 4. Onward Christian Soldiers 
e. Concerto 5. The Student Prince 
f. Oratorio 6. Now Thank We All Our God 
g. Symphony 7. Madame Butterfly 
h. Operetta 8. Swing Low Sweet Chariot 
i. Chorale g. Grieg's ? in A Minor 
j. Spiritual 10. Beethoven's Fifth ? 
161 
VII. KNOWLEDGE OF COMPOSITION BY COMPOSER 
Directions: Match these selections to their proper 
composers. Place the correct letters in 
parenthesis. 
a. Mendelssohn a. The Fi rebird 
b. Handel b. My Old Kentucky Home 
c. Strauss c. Carmen 
d. Debussy d. New World Symphony 
e. Humperdinck e. Blue Danube Waltz 
f. Stravinsky f. Hallelujah Chorus 
g. Bizet g. Liebestraum 
h. Stephen Foster h. Hansel and Gretel 
i. Liszt i. Midsummer Night's Dream 
j. Dvorak j. The Afternoon of a Faun 
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QUESTIONNAIRE 
. 
FORM LETTER FOR QUESTIONNAIRE 
CENTRAL STATE COLLEGE 
Wilberforce, Ohio 
September 25, 1957 
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This questionnaire constitutes one step in a study 
which is concerned with the preparation of school music 
teachers in selected colleges throughout the United States. 
The study is being conducted under the supervision of the 
staff of the School of Fine and Applied Arts of Boston 
University in partial fulfillment of the requirements for 
the degree of Doctor of Philosophy. 
It is realized that leaders in the profession of music 
education have many demands on their time. However, facts 
relating to the preparation of the school music teacher can 
best be learned from those persons directly concerned with 
such preparation; consequently, it is hoped that your 
professional interest will elicit your co-operation in this 
study. The identity of any institution or individual will 
not be revealed; all information will be used only in group 
data. 
Will you please respond in the manner indicated on the 
enclosed questionnaire and return it at your earliest 
convenience in the envelope provided? 
Very truly yours, 
Anna M. Terry 
Chairman of Music Department 
A SURVEY OF MUSIC EDUCATION CURRICULUMS IN SELECTED COLLEGES 
WITH A PROPOSED MUSIC EDUCATION CURRICULUM FOR THE SMALL 
COLLEGE UP TO THE ENROLLMENT OF 2,000 STUDENTS 
ANNA M. TERRY 
* * * 
* * 
* 
The purpose of the study is to make an analysis and an 
evaluation of present practices in the education of the school 
music teacher in accredited and non-accredited colleges with 
limited enrollment to 2,000 students. 
DIRECTIONS: 
* * * 
* * 
* 
1. This study concerns the baccalaureate degree 
curriculum in Music Education. 
2. Please indicate if the unit of credit is the 
quarter hour or the semester hour. 
3. The questions are to be answered with a check 
sign { ) or by indicating 11Yes" or "No". 
Note: Upon request a copy of the findings will be sent you. 
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QUESTIONNAIRE 
I. GENERAL INFORMATION 
A. Name of institution 
Location -----------------------------
B. Type of institution: Teachers College ( ); 
Liberal Arts ( ); University ( ); Conservatory ( ). 
c. State ( ) or Private ( ). 
D. Please check accreditation: 
1. National Association of Schools of Music ( ) 
2. American Association of Colleges for Teacher 
Education ( ) 
3. Regional ------------------------------------
E. Does your institution operate on the quarter 
hour ( ) or the semester hour ( ). 
F. State the total quarter hours or semester 
hours ____ for graduation. 
G. State the length of preparation period: 
1. 
2. 
Regular semesters 8 ( ); 9 ( ); 10 ( ).or 
Regular quarters 12 ( ); 14 ( ); 15 ( ) 
H. Degrees granted: 
1. A. B. ! l 5. B. F. lA. ! l 2. B. E. 6. B. M. E. 3. B. M. 7. B. S. M. 4. B. S. 8. Other 
I. Areas of Concentration: General ( ) ; 
Instrumental ( ) ; Vocal ( ) . 
J. Entrance Requirements: 
1. High School units for admission: Yes ( ) No 
2. Music performance skill by 
examination: Yes ( ) No 
( 
( 
) . 
) . 
4. 
Objective Tests: 
a. For ability (name of test) 
b. For achievement (name of test) 
c. Other (name of test) 
Entrance to Music Department: 
a. Through College Admission 
Committee: 
b. Through Special Music 
Admission Committee: 
II. NONMUSIC SUBJECTS: 
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Yes { ) No ( ). 
Yes { ) No { ). 
A. Do you require of your music majors a nonmusic 
minor? Yes ( ) No ( ). 
B. Name in order of choice the three most frequently 
chosen subjects for nonmusic minors: 
1. 2. 
3. 
---------------------· 
c. From the list below, check ( ) required subjects 
for graduation: 
1. English {Composition) 
2. Literature (any course) 
3. General Psychology 
4. Child Psychology 
5. Adolescent Psychology 
6. Abnormal Psychology 
7. Foreign Language 
8. Social Science 
9. Natural Science {laboratory) 
10. Mathematics 
11. Humanities 
12. Human Growth and Development 
13. Educational Psychology 
14. Acoustics 
15. Art Appreciation 
16. Physical Education 
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III. MUSIC CURRICULUM: 
A. Area of Theory 
1. Check ( ) required courses: 
a. Music Reading 
b. Ear Training and Dictation 
c. Keyboard Harmony 
d. Harmony (part writing) 
e. Eurhythmics 
f. Form and Analysis 
g. Counterpoint 
h. Composition 
i. Instrumental and Vocal Arranging 
2. Please indicate, using letters, the above 
subjects that are taurht as correlated courses: 
a. ( )~ b. ( )~ c. )~ d. ( )~ e. ( ); 
f. ( ), g. ( ), h. ), i. ( ) . 
3. Which of the courses above, in your judgment, 
need more emphasis? 
~: ~ ~~ ~: ~ ~~ ~: ~ ~~ ~: ~ ~: e. ( ); 
4. What are the minimum semester ( ) or quarter 
( ) hours in Music Theory for graduation? ____ • 
B. Area of Musical Performance: (Check required 
courses) 
1. 
2. 
3. 
4. 
5. 
Beginning Band 
Advanced Band 
Beginning Conducting 
Advanced Conducting 
Small Ensembles 
Large Ensembles 
Choral 
What are the maximum number of hours allowed 
for graduation in the following organizations? 
a. 
b. 
Large Ensembles 
quarter hours 
Small Ensembles 
quarter hours 
(Band, Orchestra, Chorus) 
semester hours 
---
semester hours 
--- ---
6. What are the maximum hours allowed in the 
major performance area for graduation? 
7. 
8. 
9. 
a. Piano: 
b. Voice: 
quarter hours 
semester hours 
quarter hours 
semester hours 
----
c. Instruments: quarter hours ------
semester hours 
Are Music Education Majors required to give a 
public performance {senior recital) in their 
senior year? Yes { ) No ( ) 
Are Music Education Majors required to have a 
primary and a secondar~ instrument in applied 
music? Yes ( ) No ( ) 
Are all Music Education Majors required to 
demonstrate piano facility as follows: 
a. Read songs of the type found in a 
community song book? ( ) 
b. Improvise simple piano accompaniments or 
songs using I - IV - V chords and simple 
modulations and transposing songs? ( ) 
c. Sight read simple accompaniments and 
simple piano compositions? { ) 
10. Is provision made for class piano instructions? 
Yes ( ) No ( ) 
11. Is provision made for voice class instruction? 
Yes ( ) No ( ) 
c. Music History and Literature 
1. Is Music History and Literature taught on the: 
a. Lower Division { ) {Freshmen and Sophomore level) 
b. Upper Division { } 
(Junior and Senior level) 
IV. PROFESSIONAL EDUCATION 
A. Music Teaching Observation: Check ( ) 
1. Are observational periods regular ( ) or 
occasional ( ) ? 
2. Who usually gives the demonstration lessons? 
Use the following scale: 
Always (4), frequently (3), seldom (2), 
never (1) 
a. The regular classroom teacher in the 
school ( ). 
b. The college teacher who teaches Music 
Methods Courses ( ). 
c. The music teacher in the school ( ). 
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B. Prerequisites to student teaching: Please check ( ) 
1. Completion of Methods Courses ( ) 
2. Scholastic rating (please indicate grade points 
required). 
a. Accumulative grade point 
grade point. --------------
b. Grade point in area of music 
grade point. 
3. Screening process set up by Department of 
Education and for Music ( ) 
4. Examination in Conducting ( ) 
5. Examination in Functional Piano ( ) 
6. Examination in Functional Voice ( ) 
c. Are Music Methods Courses required 
1. Before student-teaching experiences? ( ) 
2. Concurrently with student-teaching 
experiences? { ) 
3. After student-teaching experiences? ( ) 
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D. Check ( ) your type of student teaching. 
1. "Block System" { ) student spends entire time 
teaching music in the school during the student-
teaching period. 
2. Student spends part time teaching and part time 
with college courses. ( ) 
E. State semester hours ( ) or quarter hours ( ) 
required in student teaching for graduation. 
F. State total clock hours given in student teaching 
for graduation. 
Clock hours Semester hours 
-----
G. Check levels required for student-teaching 
experiences. 
1. Elementary { ) 3. Junior High ( ) 
2. Intermediate ( ) 
V. SUGGESTED REQUIREMENTS: 
4. Senior High ( ) 
State minimum requirements for education of school 
music teachers in semester hours or quarter hours. 
General Culture (nonmusic 
subjects) - - - approximately 
Basic Music (music reading, 
etc.) ---- -approximately 
Musical Performance {applied 
music, etc.) --approximately 
Professional Education 
(educational courses, 
methods, etc.) -approximately 
Semester Quarter 
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A PROPOSED MUSIC EDUCATION CURRICULUM FOR THE 
.. 
SMALL COLLEGE BASED ON A SURVEY OF 
.. 
CURRICULUMS IN SELECTED COLLEGES 
The purposes of the study were (1) to analyze and 
evaluate present practices in the education of school music 
teachers; {2) to discover any differences that might exist 
between large and small colleges; (3) to determine any 
advantages that might characterize the small college; 
(4) to propose a music education curriculum~ in the light 
of data derived from a questionnaire and other sources~ for 
a small college with enrollment up to 2~000 students • 
. 
Of the five hundred and twenty-five distributed 
questionnaires~ two hundred and eight served as the source 
of primary data for this study. The responding institutions 
were classified as conservatories~ liberal arts colleges~ 
universities~ and teachers colleges~ located in forty-two 
states under both private and public control, and limited to 
enrollment of 2,000 students . Supplementary data were 
supplied through examination of one hundred catalogues; 
through conferences with thirty-five music educators and 
supervisors of public school music; and an informal inquiry 
sheet as to musical readiness in five hundred high school 
seniors. 
The data from the questionnaire analyzed and 
evaluated in terms of the National Music Association, the 
American Association of Teachers Colleges, Music Educators 
National Conference, and Music Teachers National Association, 
were tabulated according to the main headings of the 
questionnaire . Appropriate tabulation and outline 
presentation were made of the supplementary data. 
The proposed curriculum, including as an innovation, 
a special course in musical experiences and incorporating 
pertinent suggestions from all aforementioned sources and 
from the literature reviewed, was presented in outline form 
with explanatory tabulations . 
' FINDINGS AND IMPLICATIONS. School music teachers 
were being prepared in four types of institutions, however, 
a large majority were in liberal arts colleges under private 
control . Of the institutions reporting, there was apparently 
a growing recognition of the importance of accreditation. 
This was attested by the small number with no accreditation. 
The music education curriculums in these co-operating 
institutions, prevailingly followed a four-year or eight-
semester period, but wide variation existed in semester hour 
requirements for graduation. It was also apparent that 
these institutions offering a major in music education were 
in agreement on requirement of high school units for 
entrance, nevertheless, indicated little use of objective 
tests or of screening by a special Music Committee . 
Despite the fact that the basic music courses for 
developing musicianship received uniform approval by all 
institutions, wide variation existed in the amount of 
credit given in theory for graduation. As to the area of 
general culture, there was general agreement in all 
institutions as to the subjects included . 
In the major performance area, the amount of credit 
given for piano and voice varied with that given for 
orchestral and band instruments . The allotment of credit 
for these areas was lowest in teachers colleges. To a 
limited degree, all types of the co-operating institutions 
made provision for instruction in piano and voice classes. 
They also endorsed the special requirements {senior recitals 
and primary and secondary instruments) for music education 
majors . 
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